UNDERGRADUATE ASSESSMENT PLAN
SCHOOL OF JOURNALISM - 2007 (updated March 08)

Learning Goals — The School of Journalism seeks to prepare its graduates for this era of
revolutionary technological change in the transmission of news and information. The
school strives to instill the values and competencies of the ACEJMC, which are
incorporated in the Unit Values in the Strategic Plan and are reflected in the school’s
Mission Statement. The school’s curriculum broadly reflects those values and
competencies. Special attention is placed on clear writing, good grammar, technological
literacy, ethics and knowledge of the First Amendment.

History of assessment: The 2007 Assessment Plan updated and expanded the school’s
1997 plan. It builds on the strengths of the 1997 plan, reflects the ACEJMC’s more recent
mandates on assessment and addresses weaknesses identified by assessments administered
over the past four years. Pre- and post- tests in grammar and writing administered in
2004-7 led to major changes in the way writing and grammar are taught early in a
student’s life in the school. As this new approach to grammar and writing has been
introduced, it has been linked to improved technological literacy. Here is the chronology:

* In 2005, the school hired an assistant professor for media writing to focus on writing
and grammar problems.

* In 2006, the school reformed the structure of the introductory courses on the news and
advertising sides to divide large classes into smaller sections taught in labs.

e The grammar test was refined and standardized to improve data analysis.

* Beginning in the fall of 2007, additional resources were introduced into the introductory
reporting class, Journalism 310, to improve writing and technological literacy. An expert
in new media teaches a three-week unit on technology while another professor works one-
on-one with students outside of class, focusing on their individual grammar and writing
weaknesses.

* Beginning in the spring of 2008, the school began working with its sister department,
Radio & TV, to teach fundamental technological skills across the curriculum and to assess
for each of these indicia of technological literacy.

* In the spring of 2008, the school introduced a new course, JRNL 290, to teach
elementary grammar, writing, computer skills and numeracy to entering students with
those needs.

* The assistant academic adviser, is improving the collection and analysis of assessment
data from recent years and setting up systems for analyzing assessment data in the future.
* The school is inviting news, photo and advertising professionals to serve on an advisory
board that will assess student work. The school has asked these professionals and about
60 alumni to review a copy of The Cairo Project, a multimedia report produced by the
school during 2007.

Two committees of the faculty — curriculum and assessment — worked intensively
developing and refining assessment measures and making changes in instructional plans in



reaction to the findings of the assessments. As part of this process, all faculty evaluated
the extent to which their courses taught ACEJMC values and competencies. Once a
professor had identified the values and competencies taught in the course, the professor
determined the intensity of the instruction in this area using the three-stage learning
criteria - awareness, understanding, application. (See appendix 10.) This assessment plan
formalizes the assessment measures that have developed in recent years and that are now
in place.

Types of measures: Each designated course’s assessment plan sets learning objectives,
identifies relevant ACEJMC values and competencies and explains how the assessment
tools measure the course’s success in teaching the learning objectives and ACEJMC
values and competencies. The school is employing a variety of measures, direct and
indirect, quantitative and qualitative.

Direct, Quantitative Measures:

* Pre- and post-tests assess grammar skills in introductory reporting classes.

* Pre- and post- tests assess basic numeracy.

* Pre- and post tests assess indicia of technological literacy.

* Pre- and post-tests assess legal knowledge in the introductory reporting classes and in
capstone editorial and advertising classes that focus on law.

Direct, Qualitative Measures

 Assessment of legal knowledge based on a legal professional’s judgment of student
progress on essay and multiple-choice exams over course of the semester in the capstone
editorial law course.

* Pre- and post-tests of writing skills in the introductory reporting classes.

* Pre- and post- tests of how well students have learned ethical principles and are able to
apply them to case studies in the capstone media ethics course for news/editorial and
photojournalism students.

Indirect Measures

* Evaluations of advertising campaigns and photo portfolios, with assessment performed
by advertising executives and professional photojournalists.

* Evaluations of students’ experience and performance in internships; both students and
employers are asked to fill out evaluations.

* Surveys of all graduating seniors to assess student satisfaction.

* Tabulation of student success in regional and national competitions

* Collection of graduates’ success in the professions and communication with active
alumni about school initiatives.

* Evaluation of student technology projects to test for indicia of technological literacy.

The assessment process uses the ACEJMC recommended learning criteria on the stages of
learning:



* Awareness: familiarity with specific information, including facts, concepts,
theories, laws and regulations, processes and effects.

* Understanding: assimilation and comprehension of information, concepts,
theories and ideas.

* Application: competence in relating and applying skills, information, concepts,
theories and ideas to the accomplishment of tasks.

Assessment courses:
The undergraduate curriculum of the School of Journalism has four sequences:

News-Editorial
Photojournalism
Advertising/IMC
Digital Communication

A faculty committee selected eight courses from the News-Editorial and Advertising/IMC
sequences for detailed assessment plans. This is double the number assessed under the
1997 report. All 11 ACEJMC values and competencies are educational goals for the
News-Editorial and Advertising/IMC sequences. The Photojournalism faculty has
decided to assess its students based on indirect measures — assessment of portfolios by
professional photographers and awards won by students in regional and national
journalism competitions. The Digital Communication specialty has not developed fully;
only one student is currently enrolled, making it impossible to develop meaningful
measures. Students in both the Photojournalism and Digital Communications specialties
are assessed in the news-editorial and advertising/IMC assessment courses.

The assessment courses for the school are:
News-Editorial

JRNL 290 — Writing Concepts for Media Professionals
JRNL 310 Writing for the Mass Media

JRNL 311 Reporting and News Writing

JRNL 332 Journalism Law

JRNL 419 Online Journalism

JRNL 434 Media Ethics

Advertising/IMC

JRNL 406 Advertising/IMC Campaigns
JRNL 407 Social Issues and Advertising/IMC



Measures used in assessment courses:

Grammar test

The most pervasive direct, quantitative assessment is a grammar pre- and post-test
administered in the early classes of the News-Editorial sequence, JRNL 290, JRNL 310
and 311.

Writing tests

Individual professors in the JRNL 310 course administer pre- and post- writing tests.
Those tests vary from professor to professor, but all involve writing a story from a set of
facts given the student. Each professor uses his or her own qualitative assessment of
writing skills to evaluate learning over the course of the semester.

Law tests

Quantitative pre- and post-tests of First Amendment and other legal knowledge are
administered in both the capstone news-editorial law class, JRNL 332, and the capstone
advertising/integrated marketing communication social issues class, JRNL 407. A
quantitative pre- and post-test is used in JRNL 310 to test for basic legal knowledge.

Qualitative evaluations are made of student progress on essay and multiple-choice exams
administered over the semester in JRNL 332. The instructor, a legal professional, assesses
whether students are gaining legal knowledge based on the tests, which measure
understanding and application of legal concepts.

Advanced advertising courses

JRNL 406 Advertising/IMC Campaigns — Advertising professionals — sometimes faculty
members, other times outside professionals - review campaign presentations based on
their knowledge of industry standards.

JRNL 407 Social Issues and Advertising/IMC
Two direct, quantitative assessments are administered:

- Term papers are assessed against nine criteria, including five ACEJMC values —
writing clearly, thinking critically, conducting research, using technology and
critically evaluating for accuracy, fairness and grammar.

- First Amendment freedoms are assessed by a pre- and post-test to determine if
students have learned the core values protected by the First Amendment.

Technological literacy — A battery of direct and indirect, quantitative and qualitative
measures are used to assess more than a dozen indicia of technological literacy across five

classes, J 290, J 310, J 311, J 312 and J 419.



Internship evaluations

Professors assess student performance during internships based on papers submitted and
on evaluations received from employers. Please see Appendix 10 for internship
evaluation form used by Studies Program.

Multimedia reports

Copies of each year’s multimedia report will be sent to alumni and members of the school
advisory board for their evaluation.

Student and graduate satisfaction — The director and academic adviser invite graduating
seniors to assess the strengths and weaknesses of their education. The adviser will
annually administer a survey to assess student satisfaction with their education and their
advisement.

Advisory Committee

An advisory committee of advertising, news and photojournalism professionals will
provide advice and help assess student work when asked to do so by professors.



Grammar Assessment Tests — Journalism 290, 310, 311

While our students write in a wide variety of styles and for many media, all of our
students need to develop solid basic grammar skills. As one way to assess learning in this
specific area, the SIUC School of Journalism has initiated a school-wide grammar
diagnostic pretest and post-test. The test is given at the beginning and the end of each
semester in the following writing classes:

JRNL 290 Writing Concepts for Media Professionals
JRNL 310 Writing for the Mass Media
JRNL 311 Reporting and News Writing

In fall 2007, the pretest was given to 199 students.

What the test assesses

This test is based on a diagnostic instrument that one of our JRNL 310 instructors has
been using for several years. The test poses both basic and harder grammar questions and
is intentionally challenging. Even several instructors who volunteered to take the test
missed some questions and scored, on average, roughly 90 percent correct.

The diagnostic currently has two sections — Section A on grammar and Section B on
homonyms

Section A on grammar asks students to select the correct word. This section has a total of
40 decision points. Issues include:

* subject-pronoun agreement, where the subject involves “none,” “each,” “news
media,” and collective nouns, specifically “class,” “company,” “jury” [versus
“jurors”], “prosecution,” “team” and “university”

* subject-verb agreement, where the subject involves “each,” ‘“either/or,”
“neither/nor,” “nobody” and “none”

¢ who versus whom (or variations of each)

* who’s or whose

e that, who or which

* plurals and possessives

* transitive/ intransitive verbs, specifically lay/ lie, in present and past tense

* subjunctive mood

29 ¢

Section B on homonyms asks students to select the correct word. The section has 21
decision points ranging from some easier yet commonly confused homonyms (such as
affect/ effect, council/ counsel and principal/principle) to harder and less commonly used
homonyms (such as farther/ further, discreet/ discrete and stationary/ stationery).



Potential usefulness of the grammar diagnostic data
The School of Journalism has several uses for the diagnostic data.

1. After the pre-test is administered, the school prepares reports for each instructor. These
reports list each student’s “percent correct” score and chart which students missed which
questions. These reports suggest grammar issues that the entire class or individual students
should review. The pre-test results also help instructors identify a student who needs
special help. Instructors can then target each student’s need and address that need

individually.

2. This fall, the school has developed a feedback report system to help students understand
what subjects they might want to review. These feedback reports are based on how the
individual student performed on the pretest but do not disclose the content of the
diagnostic questions. (Please see Grammar Diagnostic Exhibit 1 below.)

3. By repeating the diagnostic in the last two weeks of classes, the school hopes to
quantify whether students improved certain grammar skills over the semester.

4. By repeating the diagnostic in JRNL 311, the school hopes to assess persistence — have
students forgotten the grammar skills they developed in JRNL 310?

5. Long term, these data may be able to demonstrate whether students more effectively
improve their grammar skills in smaller classes taught entirely in a lab environment. (The
School of Journalism has been and is still in the process of breaking JRNL 310 into
smaller sections taught entirely in a lab environment and by a greater number of
instructors.)

6. The school might be able to use pretest diagnostic scores to evaluate how well the
prerequisites for JRNL 310 prepare students for these classes.



Grammar Test Exhibit 1

SIUC School of Journalism
Feedback to individual students based on grammar pretest results

Dear ,
(enrolled in ’s JRNL 302 /303 /310/ 311 in fall
2007)

Thank you for taking the School of Journalism’s grammar diagnostic. As we explained
when you took the diagnostic, the scores do not count toward your grade or against you in
any way.

However, we thought you may be interested in how you did and what grammar and
homonym areas you may want to review. Here is the percentage correct you scored on:

Section A (on grammar): percent correct

Section B (on homonyms): percent correct

Feedback by section:

Based on the questions you missed in Section A (on grammar), you may want to review
The Associated Press Stylebook entries (see bold below) or grammar book discussion on:

____collective nouns (correct subject/ verb and subject/ pronoun selection with collective
nouns)

___either ... or, neither ... nor (correct subject/ verb and subject/ pronoun selection)
____media (correct subject/ verb and subject/ pronoun selection with media)

____none (correct subject/ verb and subject/ pronoun selection when “none” is the subject)
___it’s,its ____lay,lie ___ plurals ___ possessives ___subjunctive mood
___that, which (pronouns) __ who, whom __ who’s, whose

Based on the questions you missed in Section B (on homonyms), you should review the
following homonym pairs:



Writing Tests — Journalism 310

Each of the professors in JRNL 310 administers his or her own pre- and post-test of
writing skills. All are intended to assess whether students are improving in their writing
ability. All give students a set of facts about which to write a story. All measure how
much students progress over the course of the semester.

There are several variations of the pre- and post- writing test. In general, though, students
are given “reporters’ notes,” ‘“police statements” or some compilation of information
about a newsworthy event. They then are told to work in class to write a hard-news story
of a certain length.

Often, the “reporters’ notes” that the students receive are organized chronologically or in
some other order that does not begin with the true lead. (Please see Appendix 2, which is
an example of one such assignment - a story involving the release of a detained journalist.
The score sheet is used to evaluate the students’ stories.

Students receive feedback and discuss their first effort. Then, near the semester’s end, and
without any particular warning, students are presented with the task a second time, to
assess improvement.

Two other JRNL 310 instructors have used a similar pre- and post-writing assessment;
this exercise was somewhat more complex because the “reporters’ notes” presented
students contained ethical issues and potentially libelous statements.

For a detailed explanation of each instructor’s writing assessment test, see Appendices 1
and 2.



ASSESSMENTOF BASIC WRITING, GRAMMAR, COMPUTER SKILLLS
AND NUMERACY BJRNL 290

Course background: Thisisan entry coursein journaism. It is beng taught for thefirst
timein spring 2008.The course was created in response to deficienciesidentified in
assessment data collected in theintrodudory reporting class, Joumdism 310. Theclass
also addresses faculty perception that many students lack proficiency in elementary
arithmetic, AP style and éectronic file handing.

Learning obijectives (from syllabug:

1. Sweeinct, lean, literate writing.

2. Badgc nuneracy.

3. Rudimentary computer managenent skills.

Relevant ACEJIMC VALUES AND COMPETENCIES

4. Understand concepts and apply theories in the use and presentation of
images and information. Syllabus goal 3.

6. Think critically, creatively and independently. Syllabus goal 1.

7. Conduct research and evaluate information by methods appropriate to the
communications professions in which they work. Syllabus goal 1.

8. Write correctly and clearly in forms and styles appropriate for the
communications professions, audiences and purposes they serve. Syllabus
goal 1.

9. Critically evaluate their own work and that of others for accuracy and fairness,
clarity, appropriate style and grammatical correctness. Syllabus goal 1.

10. Apply basic numerical and statistical concepts. Syllabus goal 2.

11. Apply tools and technologies appropriate for the communications professions
in which they work. Syllabus goal 3.

Method of ingruction: Magery learning (based on the principle of building blocks).

Asessment insruments:

Weekly quizzes will cover basic skillsincluding elementary grammar, Assod ated Press
style, spdling, file managenent and arithmetic. Sudents may nat take the next
successive quiz untl they have passed the previous quiz with a gradeof at leag
70 percent. Topics covered are cunmulative. In other words, some topics (such as
attribution, dates, times and places) may be revisited in later quizzes. For the test
bark of questionsaboutgrammar, see Appendix 1. Assessment condition:
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Closed bodk. Assessment criterion: A minimum gradeof 70%.

Weekly writing assignments will emphasize apdying theories, standards and pradices
covered in the weekly quizzes. Assessment condition: Weekly writing
assignments will alternate between in class and outsideclass according to
specified writing prompts. All are open-bodk. Assessment criterion: Students may
make any mistake (except failure to follow directions, such asfor minimum
length) once. Repetition of mistakes will require the paper to be revised until the
types of mistakes noted in previous pape's have been corrected.

Weekly quizzes and writing assignments are intended to be formative for the assigned
topics. Afina examnationwill be summative for the entire course.

Occasional gamesare disguised tests. They inject a mild (ungraded) amountof external
compditionthat is missing from mastery learning, where students primarily
compete internally within themsel ves. The ganres are intended to build
vocabulary and offer oppottunities for students to approach the content of the
coursein new andchallenging ways. They include a spdling game focusng on
commonly misspdled words, a compdition patterned after the College Bowl
program (DVD) andtake-off on Jeopardy.

The School of Journalism'spre- and post-test in grammar, used in the basc writing and
reporting courses, J310andJ311, will be administered at the beginningandend
of the semester.

4. Understand concepts and apply theories in the use and presentation of images
and information. (Syllabus goal 3.)

Task: Make a picture andtransmit it in JPG and TIF formats. Condition: Given a
computer, a digital camera and access to e-mail. Standard: Successful transmission of a
usable picture asan attachment.

Task: Scana linedrawing andtransmit it in TIF format. Condition: Given a
scanng, alinedrawing, a computer andaccess to e-mail. Standard: Successful
transmission.

How assignments align with ACEJMC Standards Apply the techndogy of
composition andtransmission of stories andgraphics on a computer.

6. Think critically, creatively and independently. Syllabus goal 1.

Task: Unde stand concepts andtheories of grammar, spdling, style anddiction.
Condition: Weekly quizzes. Standard: Gradeof at leag 70% to continue to the next quiz
otherwise, the quiz must be retaken.
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Task: Apply the theories covered by the quizzes. Condition: On alternating
Thursdays, writein class and outsideclass according to writing prompts. Standard:
Students will synthesize ingrucor comments on previouspape s and apply them to each
new writing assignnent. Avoid repeating errors. Examples. Faults (onthefirst two writing
assignments) are identified by category in Appendix 5 and by student in Appendix 6.

Critical task: Given a sample of writing, evaluate it. Condition: Weekly quiz. Standards:
Clarity, active voice, grammatical correctness, AP style. Typical examples. The 20 most
common student errors as identified in the &. Martin's Guide to the Teaching of Writing.

How assignments align with ACEJMC Standards Sudents analyze sentences and
short writing samples in quizzes for coherence, styleandgrammar. Creative thinkingis
required to improve the sentences. In their weekly stories, students express their own ideas
andevaluate their expression according to theories andrules covered in reading
assignments and qui zzes.

How assignments align with ACEJMC Standards Think critically, write clearly
andaccurately, evaluate sdf-critically the use of styleandgrammar.

7. Conduct research and evaluate information by methods appropriate to the
communications professions in which they work. Syllabus goal 1.

Task: Write a brief research paper. Condition: Given, an APA Publication
Manud, a topic andthree references. Standard: Correctly format according to the exanple
in Figure 5.1 of the manuala cover page abdrad page first two pages of the body and
references pagewith three references.

How assignments align with ACEJMC Standards Thefocusin thisintrodudory
classis onhowto get started doing research andon the format for the presentation of the
research, andless on the condutt of research.

8. Write correctly and clearly in forms and styles appropriate for the
communications professions, audiences and purposes they serve.

Task: Unde standandapdy basc rules of Sandard English and Assodated Press
style. Conditions. Weekly quizzes (for theory) andweekly writing assignments (for
apdication). Standards. On quizzes, a score of at leag 70 percent; onwriting assignments,
nat repeating error s that have been pointed out to the student on previous writing
assignments.

How assignments align with ACEJMC Standards Quizzes andwriting
assignments enforce clarity, accuracy and conformity to journalistic standards and
pradices.
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9. Critically evaluate their own work and that of others for accuracy and fairness,
clarity, appropriate style and grammatical correctness.

Task: Recognze problems in writing samples submitted by members of the class.
Condition: Sentences will be grouped according to common problems and displayed on an
overhead projector. Standard: |dentification andcorrection of problems with accuracy,
fairness, clarity, styleand Sandard Engish.

How assignments align with ACEJMC Standards Sudents apply ingructor
comments, which are tailored to the needs of individud students, to subsequent
assignments. Emphasisis placed on each student® ability to avoid repetition of deficiencies
in accuracy, fairness, clarity, styleand grammar.

10. Apply basic numerical and statistical concepts.

Task: Work a percentage. Condition: Given two nunbersindcating a changein
reported crimes. Standard: Correct percentage.

Task: Write the first two sentences of a story abou a changein a city's reported
crime rate. Condition: Given the correct answer to the previous task. Standard: First
sentence containsthe percentage, a verb in the active voice andattribution; second
sentence containsthe raw numbers.

Task: Write a brief story about the results of a pdl. Condition: Given a press
release. Standard: Adherenceto AP rules onthe reporting of pdls andsurveys.

Task: Report the results of an eectioninvolving three canddates. Condition: None
of the canddates receives a majority. Standard: Calculate correctly the plurality.

Task: Calculate the amountof a change in terms of bath percent and percentage
pants. Condition: Thesalestaxin aregionincreases from5 percent to 6 percent.
Standard: Express thechange correctly bath ways.

How assignments align with ACEJMC Standards Basc mathis appied to
journalistic situationsso students see the relevance of nunerical and statistical concepts to
stories that they are likely to be asked to report.

11. Apply tools and technologies appropriate for the communications professions
in which they work. Syllabus goal 3.

Task: Format a page on which to write a story. Condition: Given Microsoft Word
or similar word-processing program. Standard: one-inch margins single-spaced heading
anddouble-spaced body, line upfigures with tab stops, set an automatic paragraphindent,
establish a running head with page nunbers.
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Task: Record grades. Condition: Given Microsoft Excd, syllabusfor this course
andgrades received so far in the course. Standard: Enter formulasthat accurately track
performance throughoutthe course as percentages.

How assignments align with ACEJMC Standards Basc journalism skillsinclude
the ahility to usetods such as a camera, a scanneg andthe techndogcal mastery
of computer techndogy to transmissionimages. Computer literacy in multiple programsis
a prerequisite for successin journalism.

To the extent that this question addresses grammar, style, spdling, arithmetic and
fileformats, it isaddressed in previous comments. To the extent it addresses Internd, video
andaudo techniques, it is beyondthe scopeof JRNL 290.

11. Apply tools and technologies appropriate for the communications professions
in which they work.

Task: Make a picture andtransmit it in JPG and TIF formats. Condition: Given a
computer, a digital camera and access to e-mail. Standard: Successful transmission of a
usable picture asan attachment to the ingrucor.

Task: Scana linedrawing andtransmit it in TIF format. Condition: Given a
scanng, a computer and access to e-mail. Standard: Swecessful transmission.
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ASSESSMENT OF LEGAL KNOWLEDGE - JRNL 332 Journalism Law and JRNL
310

JRNL 332 Syllabus goals

To help students ...

1. become familiar with major legal decisions and laws governing and protecting the news
media

2. increase their understanding of the U.S. legal system

3. develop their ability to read court opinions, understand the rationale, and predict how a
court might apply that rationale to another set of facts

4. improve their analytical and critical thinking skills

5. generally improve their research skills and specifically develop their ability to use law
library and online legal resources well enough to locate common state statutes and major
court opinions

6. improve their ability to work as a member of a team

7. build confidence in their ability to share their analytical thinking aloud with others

8. “own” the First Amendment as citizens

9. have fun learning

How JRNL 332 instruction relates to ACEJMC core values, competencies

JRNL 332 is a required course for all students seeking a news-editorial specialization.
Many goals of the class relate to several of the ACEJMC professional core values and
competencies. For example:

e Syllabus goals 1, 2, 3 and 8 reflect the first ACEJMC value, on freedom of speech.
e Syllabus goals 3 and 4 reflect the sixth ACEJMC value, on critical thinking.

¢ Syllabus goals 3 and 5 reflect the seventh and 11th ACEJMC values, on the
conduct of research and application of tools.

Continuing assessment methods
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Pretest and post-test quantitative measure

On the first day of class, even before the students are given the syllabus, the students
answer a one-page pretest diagnostic exam. (This exam is not returned to the students.)
The pretest exam poses seven multiple choice questions and two essay questions.

One essay question asks students what a U.S. president would have to prove if he or she
brought a libel lawsuit against a major daily newspaper. The second essay question asks
students to list the six rights outlined in the First Amendment. Student responses to the
two essay questions asked in the pretest are too variable to score quantitatively, given the
number of students in the class. However, the responses help the instructor see: 1. what
preconceptions students have regarding libel claims, and 2. what rights students believe
are outlined in the First Amendment. (Sometimes, students outline “rights” that are not
guaranteed by any part of the U.S. Constitution; more often, students list as First
Amendment rights things that instead are guaranteed by the Second, Fourth, Fifth and
Sixth amendments.) Also, as described below, students write a libel hypothetical analysis
essay on their second exam, and their performance on that exam essay, when compared
with their answer to the pretest question, qualitatively demonstrates learning. (See
“Qualitative assessment of student learning through examinations,” below.)

The pretest multiple choice questions include five knowledge “awareness” questions (such
as how many justices normally sit on the U.S. Supreme Court), one more complex
“understanding” question that raises several First Amendment theory issues, and one
question that asks students to apply their understanding of libel to a short hypothetical. As
the semester progresses, the students will be tested on these multiple choice questions
again in regular exams, on the final and/or in a post-test end-of-semester diagnostic. The
students’ progress on these questions is tracked quantitatively.

Qualitative assessment of student learning through examinations

Student learning also is assessed by use of four exams, all “closed book,” no notes
allowed. The final exam is comprehensive and only has multiple-choice questions. The
first, second and third exams include multiple choice questions and an essay question
asking students to analyze the legal implications of a hypothetical situation.

Multiple-choice exam questions

Multiple-choice questions remain confidential. They are not returned to students, even
though students do receive individual feedback on which topics to review based on
questions missed.

By keeping the exact wording of the questions “secret,” the instructor has been able to

reuse questions from semester to semester, even from campus to campus. (The instructor
developed and used some of the multiple-choice questions when she taught at Southern
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Methodist University.) This allows the instructor to improve the questions, clarify her
instruction by tracking which questions are most frequently missed, and assess student
learning, even by comparing one class with another.

When designing the multiple-choice questions, the instructor uses Bloom’s taxonomy to
develop a range of question types, which also reflect ACEJMC’s three criteria for
assessment of student learning. (See Appendix 6 for examples of how questions relate to
Bloom’s taxonomy.)

Examination essays on hypothetical situations

Each of the three exams given during the semester requires students to write an essay
providing a legal analysis of a hypothetical situation. These essay questions allow the
instructor to assess how well students can apply the law they are learning.

The essay questions pose a broad hypothetical situation. The students are asked to assume
that they are writing for someone who is totally unfamiliar with U.S. law and to discuss
what precedents and tests a court faced with this hypothetical is likely to apply. For
example, see the spring 2007 Exam 3, Part 2 essay hypothetical question on copyright
(Appendix 7) and the grading checklist (Appendix 8), attached to the end of this JRNL
332 Assessment Report.

Because the three examination essays students write throughout the semester pose
different challenges, the instructor cannot make any statistically reliable quantitative
comparisons among how an individual student performs on the first, second and third
essay.

For example, because most students have never written a legal analysis essay, the
instructor tends to grade the first essay somewhat more “gently.” The instructor
emphasizes the importance of libel and grades the second essay, on libel, more strictly.
For the third essay, students are allowed to select either a copyright or a privacy
hypothetical. Most students tend to do best on the third essay. This may be due, in part, to
their interest in and ability to select between these two topics.

The instructor makes a professional judgment of whether there is a qualitative
improvement in essay writing over the semester. This judgment by a legal professional is
based on improvement of quantitative scores and on the instructor’s assessment of the
sophistication of the legal analysis in the essays. The assessment determines whether
students improve in their ability to answer more advanced legal questions that involve not
just an awareness of legal concepts, but also an understanding and eventually an ability to
apply those concepts.
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Assessment of awareness of legal knowledge in JRNL 310

To help raise awareness about the U.S. legal system, First Amendment rights, libel and
privacy, the JRNL 332 instructor has been a guest lecturer in JRNL 310 sections since
spring 2006. The law discussion lasts an entire class period. It begins with the JRNL 310
students taking the same law pretest that the guest lecturer uses in JRNL 332. (For a
discussion of that test, see the JRNL 332 section of this report.) As the discussion closes,
students take the post-test, which repeats the pretest. While a single class period is
certainly not enough time to thoroughly discuss these legal topics, the post-test results
reflect that at least general awareness of legal issues has increased.
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ASSESSMENTOF TECHNOLO GICAL LI TERACY ACROSS
CURRICULUM

The Schoolof Journalisnrecognizes tha studentsin all specializationsneed to graduae
with technology skills.

Facultyfrom the Schoolof Journalismandthe Departmenof RadioandTelevision
metto identify the key indicia of technological

literacyandthe classesn which eachshouldbe taught. Thefaculty alsosurveyed
industryleadersjncluding AndrewDiVigal *of the New York Times*

TECHNOLOGY LITERACY LEARNING GOALS

SoJstudentsnustaccomplishdemonstrabl@pgdication or a minimum of
understandin@f thefollowing technologyskills.

Basictechnology:

e FTP
HTML
RSS
Office software
Blogging
Onlinetools
AssetManagement

In additionstudentgnustnot only understandbut alsoapply thefollowing
technologiesn threeconstructsReportingediting andPublishing.
AUDIO Reporting:Field Recording
AUDIO Editing: Edit Recording
AUDIO Publishing:Podcastingsoundtracking
VIDEO Reporting:Field Recording
VIDEO Editing: Non-Linear Editing, PostProduction
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VIDEO Publishng: Vodcasting Streamingfile conversions

PHOTOReporting:Digital Still Photography
PHOTOEditing: Editing (Cropping,Resizing,Touchup)
PHOTOPublishing:CreatingSoundslides

GRAPHICSReporting:RelationalDatabase
GRAPHICSEditing: Conceptualmagng anddesign
GRAPHICSPublishing:Alternativestoryform coding,Flash

ACEJMC Values and Competencies and Related Educational Objectives

AEJMC Competency Understanaconceptsand applytheoriesin theuseand
presentatiorof imagesandinformation

Learning Objectives:
* thestudenwill bearticulatewhencommunicatinghe conceptf media
technologies
* thestudenwill applytheorywhenselectingmagesandprocessing
imagesfor mediatedhnologies

AEJMC Competency:Write correctlyandclearlyin forms andstylesappropriate
for thecommunicationgrofessionsaudiencesindpurposegheyserve

Learning Objectives
* thestudenwill write webtext, audioandvideo narrativesandother
formsof text suchasheadlinessubheadsandalternativestory forms
* thestudenwill understandhetechnologyenduserandapplyvarious
writing styles

AEJMC Competency:Apply toolsandtechnologiesppropriatdor the
communicationgprofessionsn which theywork

Learning Objective:

. the studentwill presenimagesand informationacrossnediatypes:
audiostory, photoshowandvideo package

AssessmenPlan: Planfor assessentof studentearningin technologyintensive
CoursesandTechnologyUnits Within Courseg290,310,311,312and419).

This matrix displaystechnologycriteriaby level, courseandassessmertype:
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Technology SpecificTech | Level Courses | Assessment
Skills: Basic Skill

FTP Application 419 Preandpost
test*; product
Understanding | 419 Preandpost

test
HTML Application 419 Pre andpost
test;product
Understanding | 312 Preandpost

test
RSS Application 419 Preandpost
test;product
Understanding | 312 Preandpost

test
Asset Application 290;419 | Preandpost
Management test;product
Understanding | 290;310; | Preandpost

311;312 |test

419;

Blogging Application 419 Preandpost
test;product
Understanding | 310 Preandpost

test
Onlinetools Application 312,419 | Preandpost

test;product

Technology Traditional Applied Courses | Assesment

Mastery Area Skill

AUDIO Reporting Field Recording | 310,419 | Product
Editing Edit recording 310,419 | Product
Publishing Podcasting, 310,419 | Product

Soundtracking

VIDEO Reporting 311 Product
Editing 311 Product
Publishing 419 Product

PHOTO Reporting 310 Product
Editing 310419 Product
Publishing 310419 Product

GRAPHICS Reporting
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Editing

Publishing

* Sone of thetests will beadninistered in theonline course environment, Blackboard,
which requires the application of onlinetod s management. Eventually all testswill be
ddivered eectronically.

Course-by-coursedescription of assessmerst

JRNL 290: Assetmanagemeniffice applicationgseeseparat@ssessmermian)

JRNL 310: Audio Storytelling:

This assessmersieekgnformationaboutstudentcompetencéen AUDIO
Reporting:Field RecordingandEditing. The questiondn this quiz coverthe
in-classlearningandweb-basedearningof Andrew DeVigalO®ewsU
courseOTellingStorieswith SoundOThe quesions coverthe following
DeVigd courseobjectives:

Identify what storieswork well asaudio narratives
Resachlocations and intervieweesard prepare for problemsupfront
Sekectthe right gea for your project

Interview for sound

Eliminate white noise

Use mics effectively

Enhance your productions with ambkent sound

Write scripts that work for sound

Recad voiceovers

» Create afinal Omk,Oby combining all gathered contert

(Saurce:
http://www.newsu.org/Angel/secton/defaut.ap?format=course&i d=nwsu_sound
Story07)

Thiswill be measurediirectly with anonline quiz. Thiswill be measuredndirectly
wheneachstudentproductis evaluatedaccordingto thesecriteria:

Theaudiostoryfile is postedonthewebin theweb-playableformat(mp3).
Theaudiostory hasqualitiesof newsworthinesandveracity.
Theaudiostory makesuseof narrativetechniqiesto weavetheinterviews
andsoundsnto a coherenfinal productwith alogical beginning,middle
andend.

Theaudiostoryincludesadjustmentgor atmosphericoiseandincludes
sufficientnaturalsoundgo give thelistenera senseof thatenvironment.
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JRNL311VIDEO UNIT

* The student will undergand some basc strategesfor producing (i.e. building) avideo
story for online delivery.

» The studert will be alle to operate a consumerOposumerOgrade video cancader with
underganding of exposure, focus, and audio settings.

* The student will demmstrate underganding of video composition and lighting in setting
up shots.

* The student will be alde to use anon-linea edting programto assemble a completed
videopackace.

* The student will recaynize the importance of researchand preparation in approaching a
story assignmert.

* The studert will recagnizethe role of self and pee criticism asanintegral part of
improvemert

Assessment:. Thestudent will be assessed on these gods throughcompletion of a practical
assignment, acompleted video story. (See attached 311rubxic)

312 Assessment: Editing for the Web:

Web headlines, alternaive story forms and content management basics, and afew more
thingsto undestand and apply (RSS, onlinetools, some html)

Unit objectives for web headlines:

* whathappengo headlinesoncepublishedonine
* how to write directandengagingonline headlines
* aboutSearchEngineOptimization(SEQO)
* how to integratewriting online headlinesn the copy deskworkflow
(source:
http://www newsuorg/Angel/section/defat.asp?formateours&id=nwsu_welile
ads07j

Alternaive story forms:
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* Edit thetext for dternative story forms.

Other tools:
*  Knowwhere feedscome from and where they go and how to apply that
knowledgein the content management system (onlinetool).
* Writelink text and thehtml for links
* Write subhexd text and format with html / css

4190nline Joumdism
LearningOutcomes

This courseassumeshat studentsalreadyhavebasicskills asa journalist.Rather
thanrepeatrainingin thoseskills, thecoursewill concentraten helpingstucents
transferstory-telling skills to internetbasedmedia.Studentsnakestoriesappear
via web page,e-mail, cellularandi-poddelivery andpossiblyothernewmediain
development.

In thelabs,studentdearnbasicweb pagedesgn, the useof the Dreanweaver
authoringprogramandthe contentmanagemergystemfor jlabsiuccom,awebsite
similar to siuDE com. Studentsnastersoftwale of importanceto their
specializationsStudentswill understandanethodso go beyondthe constraintof
the printedpageor the broadcassignal. Studentsapply this newknowledgeand
skills throughthe useof jlabsiucasarealworld settingandthe creationof an
online portfolio to showcasrofessionalevel cyberclips.

Studentsalsolearnby examiningprofessionabnd collegeonline media.
Objectives:

* work in teamsthatreplicateprofessionakettings

* do productionbestsuitedto individual experienceandinterests
* find anddevelopsiteideas

* selltheideaswith anadvertisingplan

* incorporatediversityin thesite

* applywebwriting andeditingtechniques

* setup ablog, createanaudiostory andphoto show

* publishthe projecton jlabsiuccom

* discoverothertips for makingit asapro

Assessment:

* Evaluation of portfolio site
* Coursepreandpostexams
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* Projects-- audio,blog, photoshowandone of choicebandindividual
contributionto presentationselatedto the projects

* Teamparticipationin jlabsiuccomwith documentation

* NewsU coursesompletedsite andweb specialreviews

*SoJwill includememberof journalismandmasscommunicatiorprofessionsn
theassessmermirocess\Whenstudentwork is publishedon web sitessuchas
jlabsiuccom, externalevaluatordog on to the site andprovidecritical feedback.
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ASSESSMENTOF MEDIA ETHICS BJRNL 434

JRNL 434isacapstonecourse in mediaethics for al newsjoumaism and
photojoumalism students. It isdesigned to give students an understanding of what it
meansto act Cethically,Othetools to identify and andyze ethica issues and knowledge of
the ethica narms of print and broadcast joumaism, photojoumalism, new media, public
relations and advertising. By theend of the course, students should have a stronger sense
of Qloing theright thing.O Thestudy of professiond ethics should (1) be an effort to
discover what professionds ought to do and (2) create and examine systems that enable
themedia professiond to act ethicaly. Accordingly, JRNL 434focuses on what media
practitionas should do to act ethicaly.

2. Relevant ACEJM C values and competencies:

This course has seven learning goals and oljectives, with the expectation that students will
develop:

1) Theunderstanding of what it meansto act Gethically.O

2) Thetoolsto identify and analyze ethicd issues.

3) Knowledge of theethica noms of print, broadcast and online journalism,
photojoumalism, new media, public relationsand advertising.

4) Theability to undestand and apply avariety of philosophica approachesin
analyzing media ethics issues.

5) Mediaethics problem-solving skills and procedures.

6) An undestanding of the differences between First Amendment GnustsOand media
ethics GhouldsO

7) A clearer uncerstanding of scholarly, academic and trade discussions of media
ethicsissues.

The Media Ethics course alignswith numbers 1 through 9 of the ACEIM C vaues and
competendes, and especialy and most specificaly with numbers 3, 4, 5, and 6.

1. undastand and apply the principles andlaws of freedom of speech and press,
including theright to dissent, to monitor and criticize power, and to assemble and petition
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for redress of grievances;

2. demondrate an understanding of the history and role of professionds and ingtitutions
in shaping communications,

3. demonstrate an under standing of the diversity of groupsin a global society in
relationship to communications;

4. understand concepts and apply theories in the use and presentation of images
and information;

5. demonstrate an understanding of professional ethical principles and work
ethically in pursuit of truth, accuracy, fairness and diversity;

6. think critically, creatively and independently;

7. conduct research and eva uate information by methods appropriate to the
communicationsprofessions in which they work;

8. writecorrectly andclearly in forms and styles appropriate for the communications
professions, audences and purposes they serve,

9. criticdly evauate thar own work and that of others for accuracy and fairness,
clarity, appropriate style and grammatica correctness;

3. Assessment plan:

In JRNL 434there are variousin-class and out-of-class individua and group short written
assignments. In addition, there are three cumulative all-essay examinations including the
final exam. JRNL 434 has both alecture and discussion format. This class will spend
much of its time engaged in discussion. The professor does some lecturing, but much of
class time will be devoted to talking aboutethics within the frameworks foundin theclass
texts and introduced in lecture and supplemental readings JRNL 434isdesigned to use a
case-method approach to professiond ethics in mass media. This class uses the cases
presented in the texts and a wide assortment of cases drawn from other sources Bincluding
cases students may write and introdue to theclass Bto spark thinking of al class
members.

With three examinationsin the Media Ethics class. Thus, students are repeatedly tested
onthear knowedge of :
1 Philosophies and theories, including (but not limited to):

o Kant

Aristotle

Mill

Rawls

Bok

Agape

Communitarianism

Libertarianism

O O O OO0 O0o0Oo
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Deontologica theories
Teleologicd theories
Studiondlism
Relativism

o O O O

2 Processes and modds, including (but not limited to):
Potter Box

Society of Professiond Ethics code

Poynter Ingtitute 10-questions mode
Rushworth Kidder 9-point model

Game theory

O O O O O

A significant part of JRNL 434focuses on the solving of cases and studentsCability to
identify philosophies and theories, to beable to understand mora issues, and
systematicaly address and deal with avariety of casesin print journalism, broadcast
joumdism, photojoumalism, new media, public reations, and advertising. To assess
studentsOprogress, case-study pre-tests will be administered within thefirst two weeks of
JRNL 434. Thecase study questions are subsequently replicated on the three essay
exams so that instructors might assess studentsQethics decision-making knowledge,
undestanding and ability. Thecriteriaused to evaluae the pre- and post- tests will be the
four ACEJIM C values and competendes central to the course Bunderstanding of diversity
in agloba sodety, undestanding and applying theories in the use of images and
information, uncderstanding ethica prindples and thinking critically.
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Assessment Plan: Advertising/IMC Sequence Journalism 406 - Campaigns

This course requires the development by student teams of a complete written
integrated marketing communications campaign applying the knowledge and skills
learned in all the previous sequence courses to a specific, real world marketing
communications situation, and presentation of the campaign proposal to faculty and/or
client representatives.

Written Communications Skills: Plans Book

Research and Analytical Skills

1. Gather relevant secondary, and if appropriate, primary research on the market,
competition, product/service.

2. Analyze data, interpret and identify communications problems and
opportunities.

3. Summarize conclusions and present a marketing communications solution to
identified problems demonstrating analytical skills, organizational skills, and clear
and concise written communication ability.

Applied SKkills in Creative Problem Solving

1. Develop a creative strategy and theme based on the above.

2. Develop complete IMC campaign utilizing all elements.

29



3. Develop creative examples for all advertising.
4. Develop creative examples of all sales promotion materials.
5. Develop creative examples of all direct marketing materials.

6. Develop creative examples of marketing public relations materials, if
appropriate to case.

7. Develop rationale for all the above elements included in the final campaign.
8. Develop complete media plan and flow chart.

9. Develop complete sales promotion plan and flow chart.

10. Develop complete direct marketing plan and flow chart.

11. Develop complete marketing public relations plan and flow chart.

12. Develop complete budget allocation by element, media, and timing for a one-
year period.

13. Demonstrate effective business writing ability by creating a brief summary
including the highlights, rationale, and solution presented in the campaign.

Oral Communication SKkills: Presentation
1. Condense situation analysis into brief summary of identified problems/solutions.
2. Present and explain all creative materials involved.
3. Present summary of total media plan and budget allocation.

4. Demonstrate enthusiasm, case knowledge, persuasive oral communications
ability, professionalism of presentation.

5. Demonstrate ability of individuals to work together in teams to achieve a
common goal.

Outcomes

1. Student teams will prepare and present a total integrated marketing
communications campaign and achieve a level of acceptability of 70%.
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2. All students will demonstrate a general knowledge of all aspects of an integrated
marketing communications campaign.

3. Each student will demonstrate an ability to work in a team environment
effectively and contribute to the total campaign.

Processes

1. Students are given a detailed syllabus at the beginning of the term, including the
evaluation sheets and items to be evaluated for the Plans Book and the Presentation
(See attached). These are discussed in detail.

2. Examples of excellent books from previous classes are reviewed and discussed,
and available throughout the term.

3. The parameters of the study are presented to the class as a whole and discussed
in detail. One class session (of 3) per week includes the entire class to discuss
changes, problems, or confusion in direction, conflicting information, or
clarification of specific areas.

4. Each team meets with the professor on a weekly basis to discuss specific
problems and questions of the team. Drafts of each section are submitted for
review and revision. This provides continuous feedback to the teams on their
progress and performance.

5. Previous team presentations are reviewed with the entire class on videotape
prior to the scheduled presentations.

6. Teams continue to meet weekly with the professor during the development of
their presentations.

Measures

1. Teams are provided with a schedule at the beginning of the term. Revisions can
be made with professor's approval, but progress is monitored throughout to insure
completion on schedule. Teams receive feedback weekly on performance. At the
end of the term, they receive a copy of the Plans Book Evaluation, and
Presentation Evaluation with comments and scores for each section. The final
presentations of teams are reviewed on videotape and critiqued.

2. Individual student knowledge is monitored throughout the term by the professor
in the weekly team meetings, and by attendance, quizzes and exams. At the end of
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the final presentation, a Question and Answer session is used to evaluate individual
knowledge as well.

3. To access individual team member performance and contribution, each member
is asked to evaluate the other members of the team on several points. (See attached
"Peer Evaluation" forms.) A file is kept on each individual by the professor.

4. The majority of students interested in pursuing a career in marketing
communications indicate they include the plans book in their portfolios and at
interviews. Those graduates currently in the field have indicate that it was a
positive and impressive element in their interviews for entry level jobs.

Feedback

1. The faculty (particularly ad faculty) usually attend the final presentations to
show support and observe the results of the term effort. The question and answer
sessions allow for direct measure of knowledge and interpretation of the case.
Attendees often include the director, other related departments' faculty, and
occasionally, the dean.

2. Plans books and videotapes of the presentations are kept on file by the professor,
and are available for review by any faculty.

3. The strongest evidence of the use of this feedback for this course by current
faculty was the official change of the advertising sequence to advertising/IMC,
effective 1997-98. All faculty agreed to revise courses to include the broader
definition of "advertising" reflected in the capstone course.
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406 Ad Campaigns Critique
Plans Book
Overall Appearance, Impression of Book

Executive Summary
Situational Analysis

Budget
Advertising
Media
Sales Promotion
Direct Marketing
Conclusion

Presentation
Plans Book Presentation
Exec. Summary (06) Sit. Overview
Sit. Anal. 24) Ad Executions
Budget (12) SP/DM
Creative 30) Media Plan
Media 12) Overall Pres.
Sales Pro. 12) Total
PR/Dir. Mar. a2_
Overall 12)
Total (120)
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406 Campaigns Peer Evaluation Form

Date: Name:

Team Member Name:

Poor Excellent
Attendance 1 2 3 4 5
Participation 1 2 3 4 5

If your team won $100, what amount would you give to this member

In your opinion, what is this member's strongest area(s)
Account Management
Creative
Media
Research
Sales Promotion
Other

Additional Comments:

34



406 Campaigns Peer Evaluation Form

Your Name: Date:
Group Members

Do NOT Include

Yourself

Attitude Originality and Dependability
Initiative

Instructions: Grade each group member on each attribute. Use letter grades A, B, C, D, F.
Your comments will be held CONFIDENTIAL.

Attitude=cooperativeness, receptiveness to criticism or suggestions, ability to work with
others.

Originality and Initiative=creative ability, imagination, soundness of ideas.
Dependability=ability to get results, reliability, promptness, attendance.

Any other comments?
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Assessment Plan
JRNL 407---Social Issues and Advertising/IMC

Course Background

Social Issues and Advertising/Integrated Marketing Communication is a senior-
level course dealing with social, ethical, economic, and legal issues affecting the
profession. Most of the Advertising/IMC courses are considered "professional" or
"applied" courses. JRNL 407 is different in that it is the only senior-level advertising/IMC
"academic" or "scholarly" course our students are required to take.

Assessment Mechanism

The largest single component of JRNL 407 is the term paper, which is defined in
the course syllabus as follows:

Scholarly research paper---a detailed analysis of a specific
advertising topic selected by the student and approved by the
instructor. Extensive library research will be necessary.

Paper must be typed double-spaced using APA style. Copies
of all quoted or paraphrased sources (books, articles, etc.)
must be included with the paper. These copies should be
properly labeled and should be in alphabetic order. Papers
must be submitted in duplicate (i.e., an original plus one copy).
Papers on topics not approved by the instructor in advance will
not be read and will receive a grade of zero. Minimum number
of sources: 20. At least 50% of all sources used must be
scholarly sources. Length: 20-25 pages of actual text, with

no penalty if you go over 25 pages.

Learning Objectives

1. Students will learn to write a clear statement of a scholarly research topic.

2. Students will learn to justify the importance of a scholarly research topic
in terms of theoretical significance, social significance, or methodological
significance.

3. Students will learn to write scholarly definitions of important terms and
concepts. These definitions should be based upon the relevant scholarly
literature.
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4. Students will learn to demonstrate a clear relationship between their
chosen topics and the relevant body of theory or research pertaining to those
topics---i.e., that their topics are logical extensions of prior studies.

5. Students will learn to conduct a thorough search of the relevant body of
scholarly research pertaining to their chosen topics. Search procedures will
include both manual searches and computerized databases.

6. Students will learn to demonstrate scholarly analysis, synthesis, and
inductive/deductive reasoning in discussing their research topics and drawing
conclusions.

7. Students will learn to use scholarly organization and follow the style described
in the Publication Manual of the American Psychological Association.

8. Students will write their papers using standard, college-level English---i.e.,
correct spelling, grammar, and clarity of expression.

9. Students will provide copies of all documentary sources used in the paper so that
the instructor can check for plagiarism and accuracy of citations.

Assessment Instrument

The primary assessment instrument is reprinted below. This instrument is given to
students about two months in advance, and every point on it is explained in detail.
Students are also provided with copies of "A" papers from prior semesters, so that they
can see exactly what is required to write a successful paper. The assessment instrument,
in its various forms, has been successfully field tested for more than a decade.

Assessment Criteria

On the individual level, a score of 140 points (70%) is the minimum score that is
considered satisfactory on the term paper assignment. On the course level, it is expected
that 80 percent of the students will pass with scores of 70 percent or higher.

Data Analysis and Feedback

When the individual row-by-row item scores of all the students are entered in a
spreadsheet program at end of each semester, and summed from left to right rather than
from top to bottom, this will provide diagnostic information concerning strengths and
weaknesses of the nine items on the assessment instrument. Items that are weak will then
be given more emphasis in subsequent semesters, €.g., more in-class examples, more
lecture emphasis, or specialized reading assignments dealing with the particular items that
were weak.
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How Term Paper Evaluation in JRNL 407 aligns with ACEJMC values

Think Critically, Conduct Research, Write Clearly, Self-critical evaluation for
grammar, Apply technology

Quantitative Measures of Learning Demonstrated in Term Paper Assignment (50% of
the entire course grade)

All term papers are double-graded, first by an experienced graduate assistant and then by the
course instructor. The tests are measured against nine criteria that include five ACEJMC
values. The Evaluation column is figured as a percentage.

Assignment Criterion Evaluation Corresponding
ACEJMC Standard

1. Clear statement of ——
research topic

2. Justification of topic —
importance

3. Definition of important ——
terms and concepts

4. Relationship of topic to 7. Conduct research and
previous theory and/or evaluate information by
research is made clear methods appropriate to

the communication
professions in which

they work
5. Thoroughness of 7. Conduct research and
library research evaluate information by

methods appropriate to
the communication
professions in which
they work

11. Apply tools and
technologies appropriate
for the communications
professions in which
they work

38



6. Appropriateness and
clarity of your scholarly
analysis applied to the
research topic

6. Think critically,
creatively and
independently

7. Conduct research and
evaluate information by
methods appropriate to
the communication
professions in which they
work

9. Critically evaluate their
own work and that of
others for accuracy,
fairness, clarity

7. Organization of paper
and use of appropriate
scholarly style

8. Write correctly and
clearly in forms and
styles appropriate for
the communication
professions, audiences
and purposes they serve

8. Appropriate college-
level use of the English
language

9. Critically evaluate
their own work for . . .
grammatical correctness

9. Copies of documentary
sources properly
identified and included in
alphabetic order in
folder
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Social Issues in Advertising (JRNL 407) - Quantitative Measure of Learning of First
Amendment Freedoms

Background

Early in the semester an unannounced quiz is given to determine the students’
knowledge of which specific freedoms are protected by the First Amendment. This quiz is
only for diagnostic purposes.

Later in the semester a major lecture is given on the First Amendment and on other
numerous aspects of the regulation of advertising. Then, as part of the final exam,
students are required to specify which specific freedoms are protected by the First
Amendment.

Based on an objective, quantitative measure of learning, it can be determined if students

know significantly more about the freedoms protected by the First Amendment at the end
of the course than at the beginning.
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Appendix 1  Criteria Measured by JRNL 310 WRITING TEST - Anita J. Stoner

Early in the semester and then as part of the final exam, the instructor gives notes from
which to write a hard-news story. Both the earlier and later story versions were evaluated,
with the following results:

Assessment of leads

Quantitative assessment: How many students buried the lead on pretest compared to post-
test?

Qualitative assessment of quality of the lead on pre-test vs. post-test writing samples
Quantitative assessment of fact errors and serious omissions pretest vs. post-test

Quantitative assessment of other important qualities — libel, attribution, balance pretest vs.
post-test

Qualitative assessment of journalistic inquisitiveness:
Instructor writes in bold on the final exam instructions, “Consider what you might do as a
reporter.” Some classes and students realize that this means they can ask questions; other

class and students don’t realize and write the story from the press release. More advanced
reporting techniques are rewarded.
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Appendix 2 JRNL 310 Writing Test — Laura Hlavach
Laura Hlavach’s JRNL 310 AP Style, Grammar and Editing Test 1, Part 2 instructions:
Here are reportersOnotes from stories that appeared Sept. 8, 9 and 10, 2006 in the

Chicago Tribune Assume you are writing a 300 to 400-word hard news, Onverted
pyramidQOstyle story for the Monday, Sept. 11, 2006, issue of the Daily Egyptian. ...

Chronological timeline: On Aug. 6, 2006, an American news reporter, his driver, and his
interpreter were arrested in Sudan’s war-torn Darfur region by pro-Sudanese government
forces. Arrested were American reporter Paul Salopek, Chad citizen and driver Idriss
Abdulraham Anu, and Chad citizen and interpreter Suleiman Abakar Moussa.

On Aug. 20, Salopek was formally charged with espionage, writing “false news,” passing
information illegally, and entering Sudan without a visa.

When arrested, Salopek was on a scheduled leave of absence from the Chicago Tribune.
Salopek was working on a freelance article for National Geographic magazine. Editors at
both news organizations denied the espionage and other criminal charges. Salopek
admitted he had entered Sudan without a visa, which is a civil violation.

On Thursday, Sept. 7, New Mexico Gov. Bill Richardson flew to Sudan’s capital,
Khartoum. Traveling with Richardson was Salopek’s wife (Linda Lynch) and Chicago
Tribune Editor Ann Marie Lipinski, among others.

On Friday, Sept. 8, Richardson met with Sudan’s president, Omar al-Bashir, to seek
release of all three men on humanitarian grounds. Al-Bashir agreed to their release.

On Saturday, Sept. 9, Richardson flew to meet with the governor of the North Darfur state
in the state capital, El Fasher.

Salopek, his driver and his interpreter were scheduled to go on trial Sunday, Sept. 10, in El
Fasher. On Sunday, Sept. 10, Salopek flew to his home state of New Mexico. The other
two men arrested returned to Chad.

Background on individuals:
Paul Salopek is 44. He twice won the Pulitzer Prize. He is married to Linda Lynch, an
artist who lives in New Mexico.

New Mexico Gov. Bill Richardson is a Democrat. He is a former United Nations
ambassador, congressman and U.S. energy secretary. He has helped negotiate the release
of detainees in Sudan, North Korea and Cuba. Ten years ago, he met al-Bashir and the
Sudanese ambassador to the United States when Richardson helped negotiate the release
of an Albuquerque pilot and three Red Cross workers taken hostage by rebels.
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Quotations:

from Chicago Tribune Editor Ann Marie Lipinski:

* [on Friday, she said Salopek is] “one of the most humble and distinguished journalists I
have ever worked with. He has an amazing ability to really connect with the people he
writes about, and there is a stack of letters I hope to show him someday from his readers
and people he has written about, asking how they can help.”

* “It’s been a long three weeks since we learned of Paul’s disappearance.”

from Salopek’s wife, Linda Lynch (who has been able to speak almost daily with her
husband by telephone) :

* “This has been a very trying time.”

* “I am deeply grateful to President al-Bashir for releasing Paul on humanitarian grounds
and restoring our family.”

* “Paul and I apologize for his entering the country without a visa.”

from Paul Salopek, in a telephone conversation with Lipinski late Friday or early
Saturday, said he was “dancing in the moonlight” (having learned of the agreement
between al-Bashir and Richardson)

* “It’s terrific news. It’s been a long 33 days.”

* “We were steeling ourselves for the trial.”

* “This is quite a surprise. I realize I have an enormous beer tab to pay off, and I look
forward to dispensing it.”

from New Mexico Gov. Bill Richardson (who said al-Bashir’s announcement of plans to
release all three men came quickly and unexpectedly)

* “I was surprised but confident. I figured there was a 50-50 chance.”

* “I figured it would take more time.”

* “The personal connection helped” (referring to his working with al-Bashir in 1996)

* “I separated the political differences [and said] this would be viewed as a humanitarian
gesture.”

* Richardson said he emphasized that Salopek is not a spy, just a journalist “doing his
job.”

Grading sheet for Hlavach’s JRNL-310 AP Style, Grammar and Editing Test 1, Part 2

You were ingructed to write a 300 to 400word hard news, Onverted pyramidQstyle
story for the Monday, Sept. 11, 2006 issue of the Daily Egyptian. Your word countwas

A. Lead: (worth up to 10 points) your score of 10
Remember, you were instructed to write a hard news, “inverted pyramid”-style story. That
means your lead should have focused on the freshest, newest element of the story — that
the journalist has been released. There are several possible correct approaches to this
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focus. Your lead could have sounded something like: “A prize-winning U.S. journalist
has been released and is home after being detained for 33 days in Sudan.” Details,
including his name and Bill Richardson’s role in the release, could wait until later in the
story, as could information about the two Chad detainees. Your lead:

really caught my attention! Excellent

was good

was fair but ho-hum

was too long

“backed” into story

did not focus on the most recent angle of the story

B. Accurate, complete, well organized? (worth up to 10 points)
your score of 10
Regarding accuracy [See orange highlighting.]
# of times you misspelled a proper name of a place or a person
# of other factual errors [FE = factual error] or factual gaps [FG = factual gap]

Regarding organization and focus, your story was ...
well focused with a flow following your lead
somewhat unfocused
unfocused, merely chronological

C. Is your news story tone appropriate, free of your own opinion?
(worth up to 10 points)
your score of 10
_____ # of spots where a commentary tone inappropriately sneaked in. [See pink
highlighting.]

D. Grammar, style and spelling errors? (worth up to 10 points)
your score of 10

_____ # of punctuation errors [See yellow highlighting.]

_____ # of spelling errors, typos [See orange highlighting.]

E. Good use of direct quotations supplied? (worth up to 10 points) your score

of 10

Did you create any quotations where there weren’t any? (The answer should be no.)

Did you change the wording of any of the direct quotations supplied? (The answer should
be no.)

Did you use enough direct quotations to supply a “human voice”? (The answer should be

yes.)
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Appendix 3 Grammar Test Bank for JRNL 290

Examples of how questions might be constructed:

Spell: nonessential.

Define: nonessential clause.

Explain thefundion on nonessential clauses.

Give an example of anonessential clause.

Use anonessential clausein a sentence.

Distinguish between an essential and anonessentia clause in three ways.
Diagnose: Theparty oppogs quotaswhich are contrary to its prinaples.
Explain the problem: Don®use commaswhich aren®necessary.

Edit the previoussentence.

Wha are thetwo mog basic requirements for a complete sentence?

Distinguish between subject and predicate.

Distinguish between a complete subject and a smple subject.

Distinguish between a clause and a phrase.

Name two kindsof clauses.

Distinguish between an indgpendent clause and a dependent clause.

Spdl dependent.

Name two kinds of dependent clauses.

Name three ways to distinguish between an essentia clause and a nonessential
clause.

Spdl nonessential.

Give an example of an essential word, an essential phrase and an essential clause.

Give an example of a nonessential word, a nonessential phrase and a nonessential
clause.

Distinguish between a simple, complex and compound sentence.

Give an example of a simple, acomplex and a compoundsentence.

Name four ways to classify sentences according to what they do.

Wha isarun-on (or fused) sentence?

Wha is acomma splice?

Explain howto fix arun-on sentence.

Explain why this sentence is ungrammatical :

Thebookwasexpensve, however it wasworth the price.

Explain four waysto fix the previoussentence.
Name the parts of speech. Use and labd each of them in oneor more sentences.

Distinguish between prope nounsand common nouns

Wha isagerund?

Give an example of agerund

What isacollective noun?

Give three examples of collective nouns

What is an antecedent?

In wha ways mug apronounagree with its antecedent?

Definenumber.

Definegende.
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Define case.
Explain the problemsin grammatical terms:
1. Everyonewants to have your own way.
2. Everyonewants to have his own way.
3. Everyonewantsto have thar own way.
Name thethree cases of persond pronounsand give al the examples of each.
Wha are theonly wordsin English tha show case? What part of speech are they?
Spdl possessive.
Name two kindsof possessive pronounsaccording to ther function.
Give all of the examples of both kindsof possessive pronouns
Distinguish between a persond pronounand an indefinite pronoun
Delete theincorrect words (Soneones B SoneonesOb Soneondd) in thekitchen
with Dinah, but who is (anybodiesb anybody@bPanybodies®anybodys@anybodied) guess.
Wha isthefundion of relative pronoun®
Give three examples of relative pronouns
Distinguish between who and whom
Distinguish between tha and which.
Distinguish between tha/which and whoAvhom
Wha isthefundion of demondrative pronoun?
Give an example of a demondrative pronoun.
Why are demongdrative pronoungroublesome?
Name the cases of persond pronounsand give an example of each.
Wha doverbsdo?
Verbsusudly are referred to in what form?
Give an example of averb in theinfinitive.
Verbshave tense and mood. Explain.
Name the six basic tenses of English verbs Give an example of each.
Wha isacompoundverb?
Give an example of a compoundverb.
In wha pesonisformal writing nomally conduded?
Conjugéae theverb to eat in the each of the six basic tenses. (Also other verbs)
Wha aretheprindpd pats of any verb?
Name the princpd pats of theverb to lie (meaning to recline). (Also other verbs)
Distinguish between to lie (meaning to recling) and to lay as types of verbs
Inwha way aretolieandto lay identical ?
Conjugéaeto lie (meaning to recline) andto lay in the present perfect tense.
Distinguish between affect and effect. Then use each in three sentences.
Define S-V-O.
Wha kind of averbistheV in SV-O?
How is the present pefect tense condructed? Past perfect?
Why isit wrongto say Ghave gotO(in addition to the redundancy)?
Name three moodsof a verb.
Distinguish between trangtive and intrangtive withoutusng examples.
Write a sentence usng atrangtive verb. Write ancther sentence usng the same
verb asintrangtive.
Name three verbstha are aways trangtive.
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Name three verbstha are adwaysintrangtive.

Wha isthegreat strength of the English languaye?

Explain the problem and edit:

The Dow Jones Indugrial Averagewasdown 500 points yesterday.

Wha istheonly kind of verb that can have voice?

Name the two voices of verbs

Distinguish between the active voice and the passive voice. Do na give examples.

Give an example of the active voice and of the passive voice and labd them.

How is the passive voice condructed?

Conjugéde to bite in the past tense, passive voice. Repesat in other tenses.

Wha do goodwriters prefer the active voice?

Unda wha circumstances might use of the passive voice bejudified?

Distinguish between the perfect tenses and the passive voice according to the
auxiliary verbsthey employ.

Definelinking verb.

Explain wha each kind of linking verb does.

Name two kindsof linking verbs

Name three linking verbs

Distinguish between alinking verb that describes the subject and alinking verb
tha identifies the subject.

Wha mug follow alinking verb tha describes the subject? Give an example.

Wha mug follow alinking verb tha identifies the subject? Give an example.

Pronoungtha follow linking verbs mug bein wha case?

Improve The committee meeting will behdd Sundhy.

Explain al that iswrong Thereasonwhyisbecause ...

Name four kindsof adjectives. Give an example of each and labd it.

Wha isthemog useful kind of adjective in joumdism?

Wha is a compoundmodifier?

Write a sentence with a compoundmodifier.

How can compoundmodifiers contribute to clarity.

Name thethree articles.

Wha pat of speech are articles?

How can articles contribute to clarity?

Name the three forms of comparisons

Name two absolute adjectives that cannotbe compared.

What isthefundion of adverbs?

Name three adverbs?

Wha iswrongwith adverbs?

Wha parts of speech do adverbsmodify (describe)?

Wha isthefundion of prepostions?

Name three prepostions Use each and labd them in oneor more sentences.

If your doggoesin thehous, wha should youdo?

Wha isthenounor pronountha follows a prepostion called?

In wha case isthenounor pronountha follows a prepostion?

Wha are theonly two parts of speech tha require the objective case?

Wha isthefundion of conjundions?
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Name three kindsof conjundions
Wha isthefundion of a coordinaing conjundion?
Give an example of a coordination conjundion.
Wha is a correlative conjundion?
Give an example of a correlative conjundion.
Wha is a subordinaing conjundion?
Give an example of a subordinaing conjundion.
|dentify each word by its part of speech:
Thebookwas quite expensve; however, he boughtit because sheliked it.
Mary is pretty, so sherarely dates ugly men without money.
Distinguish between its, it® and itsCes parts of speech. Useits and it@ in oneor
more sentences.
Distinguish between their, there and they®e as parts of speech. Use each in oneor
more sentences.
Distinguish between whose and who® as parts of speech. Use each in oneor more
sentences.
Distinguish between to, too and two as parts of speech. Use each in oneor more
sentences.
Wha pat of speech isrunning?
In what case mug the subject of averb be?
In wha case mug the object of averb be?
In wha case mug the object of a prepostion be?
Fill intheblank: Subjects and verbsmug agreein
In wha ways mug hounsand pronounsagree?
What isacollective noun?
Give an example of a collective noun
Is percent singular or plural?
Isnonesingular or plural?
Explain the paint of this pund line Bow for God® sake wow.O
The section on GBetting it togeherOmakes eight GriendlyOsuggestionsto avoid
ambiguity. Name them.
Explain why haveQis correct: Sheis oneof the best actresses who (hasPhawe)
appeared in movies.
Delete theincorrect word or words if any:
Theteam (isDare) trying (there Btheir Bthey-re DitsDit@its) best.
Noneof the seats (wasBwer e) in theright place.
Wha are the Three Stooges of Grammar?
Identify thefault in each of thethree following sentences:
1. Avoid confusng readers with misplaced modifiers.
2. Songtitle: | only have eyesfor you.
3. Histroubles began when awall collapsed whilefighting afire.
Distinguish between a dangling modifier, a misplaced modifier and a squinting
modifier. Definethem and give examples. Correct sentences with thoe faults.
Define virgule.
Theauthors of abookon writing identified the 20 mos common errors in student
writing. Which error ranked No. 1?No. 2? Can you recognize each error and fix it?
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Define and give an example:
N Cliche.
N Euphemism.
N Homonym
N Malapropism.
N Mixed metaphor.
N Non sequitur.
N Oxymoron.

N Faulty parallelism.

N Redundancy.
N Vagueintengfier.
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Appendix 4 Quiz show - the answers

Let'splay aversionof apopuar quiz show. Youknow the procedure: The ingrucor
gives the answers, and the contestants ask the questions

In thisversion, theingructor provides an example of acommon mistake and the
contestant asks what it is, either by the name of the mistake or thename of the usage tha
was intended.

Thepoint of thegame is to sharpen students grammatical vocabulary by recalling
therightterms. Contestants are welcome to treat the ailing sentence, butthe point of the
game isto make adiagnoss.

Here's an example to get everyone started: In No. 1, the question a contestant should
ask is "Wha isarun-on sentence?’

We thank Copy Editor newdetter for theingpiration and format for this game.

1. Journaliststoday have no choicethey must use
computer s. Problem: Two independent clauses are
improperly joined.

2.1 feel badly about not answering Question 1 properly.
Problem: Badly, an adverb, should bebad an adjective, because it follows this
kind of verb.

3. Debate over the clocktower isheating up again. Dirty and difficult to clean, city
officials are looking for ideasabout what to do.
Problem: Because of thisfault, Dirty and difficult to clean refersto city officids,
which mightbetrue, butit's not wha thewriter meant.

4. Thevictim struggled with the man who strangled her for three or four
minutes before passing out and dying.
Problem: Who passed out and died? Thewriter meant thevictim, butthe sentence
impliestha it was the man.

5. Thoewho tdl lies often arefound out.
Problem: The placement of often makes the sentence ambiguous Thereader can't
tell if it modifiestell or are foundout

6. The pioneer sforged westward, taking their women and children with
them. Problem: The sentence impliestha all the pionesrs were men.

7.Will Hillary Rodham Clinton run for president after her husband'sterm
expires? The choiceisher's.
Problem: Theapodrophedoesn't bdongin he's. Thistype of pronounnever
takes an apogrophe

8. Born in 1956 Bill Clinton likesto play the saxophone.
Problem: His muscal interests are unrelated to theyear of his birth.
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9. Theteam won their first game Thursday.
Problem: Teamis singular. Verbsand pronounsthat refer to it mug agree in
number.

10.Beauty isit's own excuse for being.
Problem: Thesentence requires thistype of pronoun, which never takesan
apodrophe indead of a contraction.

11.Don't use commaswhich aren't necessary.
Problem: Since commas obviougy are necessary in some cases, which should be
changed to that It is the preferred word to introduee this kind of clause.

12. Tige Woods isone of the best golferswho hasever played in the Western Open.
a. Problem: Hasshould behawe, because it takes its number from who, which
isthis part of speech.
b. Problem: Who takes its number from golfers, which is related to whoin this
way.

13.1 havegot better gasmileagefrom my present car than from my previous car.
Problem: Got should be gotten. It isthisprindpd pat of theverb to ge.

14. Hedoesn't alwaysapproveof the behavior of Dennis Rodman, but he wishes
hewaslike him.
Problem: Wasshould bewere. If theclauseis contrary to fact or if it expresses
doubts, wishes or regrets, it requires this mood of theverb.

15. Every timethe chips were down, the president backed him to the hilt.
Problem: Chipsisoneimage hilt isadifferentimage Stick to ong and you'll
avoid thiskind of mistake.

16.Headline: Police help dog bitevictim.
Problem: Without a hyphen between dogand bite, it's not clear whether the
police are hdpingthedogor thevictim. The hyphen sets up thistype of congruction.

17." Star Wars' iscurrently playing at the theater.
Problem: Currently duplicates thework of the present tense.

18 Many employees aredramatically better off because of the very successful
sales campaign.

Problem: Little meaning is added by wordslike many, dramatically and very.

19.The ClA iseither inefficient or the organization is corrupt.
Problem: Theorganzationis should beddeted so the structure that follows
or can parallel thestructure tha follows either.
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20. The 84-year-old man passed away Sunday.
Problem: Died is more direct than passed away.

21.Hewasonly a meteorologist, but when helooked into her eyes he could tell
whether.

Problem: OK, it'sapuntha soundsbetter than it reads butthe punturnsonthe
confusion beween wordswith smilar sourdsand dissmilar spdlingsand meanings The
confugon isidentified with thisterm.

22. A home sdler who consultsarealtor can be sure of getting a salesagent who
subscribesto the code of ethics of a national organization.
Problem: Realtor should be capitalized because it has this kind of legd protection.

23. Thefederal agency islike a giant octopus, spreading itstesticles acrossthe
state.
Problem: The speaker, in dight command of his vocabulary, got unintended
laughsby committing this grammatical atrodty.

24.Gettingan " A" in thiscourseisa definite possibility.
Problem: Definite and possibility have opposte meanings This fault combines
wordsthat are mutudly exclusve.

25. Sheisa member of the Class of "02.
Problem: Thewriter has used a quottion mark ingead of the correct punduaion.
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Appendix 5
Faults identified by category
(based on thefirst two pgpers)

Academic depatments
Academic titles

Academic degrees
Abbreviations

Ages

Agreement (subject/verb, nourpronoun
Attribute (howto)
Capitalization
Contractiongpossessives/plurals
Commafault

Dangling modifier

Dash

Dates, times

Editoriaizing

Essential, nonessential
First/secondreference

Folo directions(length, heading, marginsetc.)
Get to the point

Homonys (esp. its, there, affect)
Hyphen

Hopdully

List (howto)

Numerals

Over, more than

Period

Semicolon

Political parties

Redundancy

Run-on sentence/comma splice
Spdling (esp. names)

Said

Semicolon

Sexism (his, her)

States

Titles

Vagueintensfier

Verb form

Who, whom
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Appendix 6 Faults identified by student
(based onthefirst two pgoers)

Student 1
Comma-- 2
Dangling modifier B1, 2,
Fused comma b1 (comma splice)
Headingb1b, 2
Hopdully -- 1
Listb1, 2
Paragraph indent B2
Quotationb1, 2
Third pesonb1
TitleD2,
Vagueintengfier -- 2

Student 2
Academic depts. B1
Abbreviationsb1
Agreement D1 (nounpronour)
Apogropheb1 (possessive)
CIPIPD2,
Dangling modifier B2,
Editorializing b2,
Get to thepoint B2,
HomonymD2 (there, ther, they®e),
List D1, 2 (paagraphing),
Quotation b1, 2 (use narative style),
Semicolonb1
Sentence B2 (commasplice)
Third pasonbl, 2,
Vagueintensfier B2,
Verbsb1 (present pafect, past paticiple)

Student 3
Academic depts. B1
Attribution B2 (fedls, bdieves)
Editoridizing-- 2
Essential, nonessential B2
Graduae bl
Lissb1l
Paragraphsb 2 (shorten)
Political patiesb2
Quotationb1, 2
Third pasonbl, 2
Toward D1
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Who,whom-- 2

Student 4
Abbreviations-- 1
Compoundsentence D1 (comma)
Essential, nonessential -- 2
Farther, furthe -- 1
Fused B 1b (commasplice,
Homonym®b1 (alley)

Misplaced modifier -- 2

Newspgoe names b1 (roman, notital)
Party affiliation-- 2

Quotationb1

Redundant D1

Title B2 (capitalization)
Vagueintensfiers-- 2

Who, whom-- 2

Student 5
Academic depts. B1
Comma after introdudory element b2,
Compoundsentence D1 (comma)
First/Secondreference -- 2
Fused sentence D1,
Homonym®b?2 (there),
Nounsb1 (capitaization, prope vs. common)
List b1,
Quotationb1, 2
Sadb?2
Third pasonb2,
Secondperson-- 1
Who, whomfor people D1

Student 6
Academic degreesb1
Academic depts. B1
Compoundsentence D1 (comma)
Commas b1 (with quote marks)
Essential, nonessential B1
Fused D1 (comma splice)
Lissb1l
Quotation-- 1
Statesb1
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Student 7
Abbreviationsb1
Appostion D1 (setting off)
Capitalization b2,

Commas b2 (with quote marks),

e-mail notsent B2,

First/secondreference B2,

Folo directionsb2 (length, type size, marging
Hopdully B1

Quotationb1, 2

States D1 (abbreviation)

Vagueintensfier b1

Student 8
Academic depts. B1
Commab2 (setting off)
Essential, nonessential B1
Dangling modifier -- 1
Dash b1l
Period B2,
Quotation B2 (especially trangtion to new speaker),
Semicolonvs. commab?2,
Vaguepronounreference B2,
Verbsbl

Student 9
Abbreviationsb1
Academic depts. B1
Agreement D1 (noun,pronoun
First/secondreference 1
Heading-- 1
Listb1l, 2
Nouns(capitalization, prope vs. common),
Numeralsb1
Parallelismbl
Political patiesb2,
Quotationb1, 2
Semicolon b2,
Titlesb2 (legidative, party affiliation)
Vagueintensfier B2,
Word choice B2,

Student 10
Abbreviationsb1
Academic depts. B 1, 2,
Appostion D1 (setting off, comma)
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Agreement D1 (nunber)
C/IPIPD1

Dates, monthsb2,
First/secondreference B2,
List b1, 2,

Possessive B2,
Quotation D1, 2 (attribution),
Sad b2,

Sentence B1 (inc.)

Third pasonb2,
Verbtene b1

Student 11
Abbreviationb1
Assignment B2 (missed the point),
First/secondreference B2,
Fused D1 (comma splice)
Hyphen B1 (compoundmaod)
Quotation D1, 2 (attribution),
Sad b2,
Secondreference D1
Sentence B2 (incomplete),
SpdlingDb2 (name!),
Title B2 (capitalization),
Who,whom®b1 (for people)

Student 12
Agreement D2 (subject, verb),
Attributon B2,

Commab2 (used in a sentence not compound,
Dangling modifier D1

Essential, nonessential

Follow indructions-- 1

Hyphen B1 (compoundmod)

Quotationsb1, 2,

Sexism B1 (his, he)

TitlesB2,

Verbsb1 (use smplefuture)

Verbsb1l (prindpd pats)

Student 13

Marginsb1
Short B1
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Student 14
Abbreviationsb1
Attribution B2 (only said),
Academic depts. -- 1
Homonyms D1 (there, trid/trail), 2 (there),
Fused D1 (run-on)
Liss b1l
Margins-- 1
Quotationb1
Said B2 (notbdieves, feels etc.),
Third pasonb2,
Vagueintensfiersb1, 2,
Verb B2 (past tense for past events),

Student 15
Academic depts. B1
Homonym-- 1 (then, than)
Inc. sentence D1
Lissb1
Quotationb1
Sadbl
Theewerebl
WhoMwhom®b1 (for people)
Vagueintensfier b1

Student 16
Academic degrees-- 1
Academic depts. B1
Affect, effect B2,
Couple b1 (takes of)
Homonym®b1 (new, knew)
Lissb1
Numeralsb1
Parallelism -- 1
Quotationb1, 2,

Said B2 (notfeels, bdieves).
Third pasonb2,

Titlesb2,

Vaguebl, 2

Verbsb1 (split infinitive)
Who,whomb?2,
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Student 17
Abbreviationsb1
Commabl
Essential, nonessential Bl (appostion)
First/secondreference B2,
Fused D1 (commasplice), 2,
Get to thepoint B2,
Numeralsb1
Over, morethan B2,
Semicolonb1
Spdling B2 (names!),

Third pasonb2,
Quotationb1

Student 18
Ages--1
Academic degreesB1
Compoundsentence D1 (comma)
Editoriaizing D2 (stay outof your story),
Essential, nonessential D1 (appostion, setting off)
Get to thepoint B2,
Nounb2 (common vs propea/capitalization),
Quotationsb1, 2,
Possessve b1
Vaguebl
Verbsb1l (progressive tense)
Verbsb1 (split infinitive)
Who he? B2 (identify source),
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Appendix 7 JRNL 332Journalism Law
Relation of JRNL 332 Multiple Choice Exam Questions to Bloom’s Taxonomy

“Awareness: familiarity with specific information, including facts, concepts, theories,
laws and regulations, processes and effects.” Here are two JRNL 332 questions that test
awareness.

Example 1 tests awareness of a key legal definition as well as a broader understanding of
the structure and sources of U.S. law:

1. “Common law”

a. can be found in federal and state statutes.

b. can be found in each state’s constitution.

c. can be found in a judge’s court opinion, when the judge decides what the
outcome should be in the facts of the suit before him based on how other judges, often in
his state, have decided similar cases.

d. can be found in the rules and regulations of administrative agencies.

Example 2 tests awareness of the structure of legal citations (information necessary for
independent legal research) as well as a broader understanding of court structure and the
precedential values of different opinions:

2. Near v. Minnesota, 283 U.S. 697 (1931) is:
a. a U.S. Supreme Court opinion that can be found in volume 283
b. a Minnesota trial court opinion that can be found in volume 1931
c. a federal appellate court opinion discussing libel
d. a U.S. Supreme Court opinion that can be found in volume 697

“Understanding: assimilation and comprehension of information, concepts, theories and
ideas.”

Here, Example 3 tests how well students understand the U.S. Supreme Court’s rationale
stated in an opinion, as well as the opinion’s outcome and broader implications:

3. In its 1974 Miami Herald Publishing Co. v. Tornillo decision, the U.S. Supreme Court
held:

a. a newspaper is subject to the same regulations as broadcasters when it comes to
political candidates’ access to the medium;

b. a newspaper cannot be forced to print a candidate’s reply to critical editorials;

c. a newspaper can be forced to provide free space to candidates running for
federal office;

d. a newspaper must accept and publish for free editorial matter from a political
candidate who claims to be the victim of unfair attacks.
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“Application: competence in relating and applying skills, information, concepts, theories
and ideas to the accomplishment of tasks.” Here, Example 4 requires students to apply
their understanding of key court opinions and statutes to a hypothetical fact situation to
predict what a court, following precedent or interpreting statutory language, would hold:

4. Assume Jane Doe is state governor and is running for reelection in WKRP-TV’s state.
Three days before the election, Doe calls a press conference to announce the creation of a
new antiterrorism program. Which one of the following statements is true?

a. By law, WKRP-TV must cover the press conference live, in its entirety.

b. If Doe runs a 30-second ad during the 6 p.m. newscast, Doe’s opponents must
be allowed the opportunity to buy and run a 30-second ad during the 6 p.m. newscast.

c. WKRP-TV is required by law to hold a debate on the new antiterrorism
program, since it involves a public controversy, and must invite Doe and all her
opponents.

d. If WKRP-TV runs a 90-second news story about the press conference, by law
the station must run a 90-second news story on each of Doe’s opponents.
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Appendix 8 JRNL 332 Journalism Law - Hypotheticals
Hlavach’s Journalism Law spring 2007 — Exam 3, Part 2

Hypothetical #2: You live in the 51st U.S. state, Utopia. You are editor of the Metropolis
News Service, which runs an online Web news service. Anyone with Internet access can
view your Web site for free. There are no subscriptions. You fund the site by selling Web
ad space. The higher the number of “hits/ visits” one of your Web pages has, the more you
charge for ads that appear on that page.

One popular, “frequently visited” feature offered on your Web site is a weekly
animated political cartoon by Mytee Liberal.

Through friends at a publishing company, Liberal has learned that former U.S.
Secretary of State Colin Powell has a written a 500-page book, “My Life with Dubya.”
The book is now at the publisher and should hit the bookstores right before Christmas.
Liberal called in favors and has a copy of the one Powell chapter that most interests
Liberal, titled “Where, oh Where, Were the Weapons of Mass Destruction?” It is 15
pages long.

Liberal has hired an actor to imitate Powell’s voice and is working on a cartoon
animation based on Powell’s chapter. In the animation, Liberal would have the actor
(imitating Powell’s voice, but in a comic manner) read certain sentences from Powell’s
chapter while Liberal’s cartoon characters “run around Iraq” searching all sorts of unlikely
places, finding nothing and blowing up each spot after nothing is found. Liberal argues
that he intends his animated political cartoon to be a parody and a commentary on what
Liberal believes was the disingenuous position Powell and Bush took regarding whether
there were “weapons of mass destruction” in Iraq.

Liberal’s weekly animations generally are no longer than two minutes. Liberal
says this Powell parody will not be any longer than two minutes and probably will use no
more than 10 direct quotations from Powell’s chapter. Liberal says his animation will be
critical of Powell. Liberal doesn’t think it would do any good to seek Powell’s permission
to use the quotations since Liberal assumes that Powell will not grant permission.

(By the way, in the past, Liberal’s animations have made fun of and severely
criticized the U.S. Supreme Court, particularly former Chief Justice Rehnquist and Justice
Scalia. Liberal’s animation about Scalia made the justice sound and look like the cartoon
character/ hunter Elmer Fudd.)

Your task: Pretend you are writing a legal analysis memo for your news service’s chief
executive officer. Withoutjudging whether you agree with or suppott Liberal@ political
messageor whether you hawe ethical coneernsaboutLiberal@ plan, address in the memo
to your CEO the following legal questions:

1. What legal concerns might be raised if Liberal’s animation uses, without permission,
these direct quotations from Powell’s unpublished book?

2. How well does Liberal’s borrowing of parts of Powell’s book fit the four “fair use”
factors of U.S. copyright law
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Appendix 9 JRNL 332 Journalism Law - Learning Assessment Report
Grading sheet for hypothetical

Hlavach’s JRNL-332, spring 2007 — Exam 3, Part 2 Your name:

Essay 2 (copyright) ‘“Did you discuss ...”” checklist Raw score:

out of 21
Total score:

out of 25
1. Did you outline the four “fair use” factors of U.S. copyright law—17 U.S.C. section
107?
_____“(1) the purpose and character of the use, including whether such use is of a
commercial nature or is for nonprofit educational purposes;”
_____“(2) the nature of the copyrighted work;”
_____“(3) the amount and substantiality of the portion used in relation to the copyrighted
work as a whole; and”
_____“(4) “the effect of the use upon the potential market for or value of the copyrighted
work.”

2. Did you discuss how each of these four factors weighed into the U.S. Supreme Court’s
decision in Harper & Row Publishers, Inc. v. Nation Enterprises (the Ford memoirs
case)?

_____“(1) the purpose and character of the use, ... ;’
____“(2) the nature of the copyrighted work;”
____“(3) the amount and substantiality of the portion used ... ; and”

_____“(4) “the effect of the use upon the potential market for or value of the copyrighted
work.”

2

3. Did you discuss how each of these four factors weighed into the U.S. Supreme Court’s
decision in Campbell v. Acuff-Rose Music, Inc.(the rap parody of “Oh, Pretty Woman”

case)?

_____“(1) the purpose and character of the use, ... ;”

_____“(2) the nature of the copyrighted work;”

____“(3) the amount and substantiality of the portion used ... ; and”

_____“(4) “the effect of the use upon the potential market for or value of the copyrighted

work.”

4. Did you apply each of these four factors to the hypothetical facts outlined in the
essay?

_____“(1) the purpose and character of the use, including whether such use is of a
commercial nature or is for nonprofit educational purposes;”

_____“(2) the nature of the copyrighted work;”

_____“(3) the amount and substantiality of the portion used in relation to the copyrighted
work as a whole; and”

_____“(4) “the effect of the use upon the potential market for or value of the copyrighted
work.”
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5. Did you make comparisons between the hypothetical facts and the facts in the U.S.
Supreme Court’s decisions in Harper & Row Publishers, Inc. v. Nation Enterprises and
Campbell v. Acuff-Rose Music?

_____“(1) the purpose and character of the use ... ;”

____“(2) the nature of the copyrighted work;”

_____“(3) the amount and substantiality of the portion uses ... ; and”

_____“(4) “the effect of the use upon the potential market for or value of the copyrighted
work.”

6. Did you mention that the court must weigh all four factors?
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APPENDIX 10
INTERNSHIP EVALUATION FORM

SOUTHERN ILLINOISUNIVERSITY CARBONDALE

College of
/Mass-Communication
/Media Arts

SPONSORG FINAL EVALUATION OF INTERN

Thank you for sponsoring a student intern from SIUCG@ College of M ass
Communication and Media Arts. Thisform serves as a comprehensve evaluaion of
theintern® progress at the end of theinternship. This form must bereceived before your
intern® gradefor theinternship can berecorded. Please complete theform and return it
by mail, email, or fax nolater than Monday, July 30, 2007to:

Kriss Geary-Boehm, Coordinaor of Internshipsand Placement

College of Mass Communication and Media Arts, Dean@ Office, Mailcode6606
Southern Illinois University Carbondae

Carbondae, Illinais, 62901

Phone 6184538637 Fax: 6184537714 Email: kgeary@siu.edu

Sponsoring Internship Site:

Evaluator:

Podtion:

Intern@ Name:

Intern@ Department or Work Area:

Approximately how many hoursdid the student intern work during theinternship?

Please rate the intern@ performance in each of thefollowing areas:
PROFESSIONAL COMPETENCE:

When the student began theinternship, did he/she possess the necessary skills expected
frominterns?

Yes Only to alimited extent
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Needed some hdp in thebeginning

Comments:

Definitely deficient

GENERAL TECHNICAL SKILLSAND KNOWL EDGE:

Job knowledge

Excelle

Good Fair Poor Not
Applica

Adaptability to
varying positions

Quantity of work

Quality of work

Attention to detail

Thoroughness

Accuracy

Critical thinking
skills

Completion of
assignments on time

Evidence of
development and
progress

Comments:

66



COMMUNICATION RELATED SKILLS:

Excelle Good Fair Poor Not

Applica

Written communication
Oral communication
Listening skills
Communication/relation
shi p with supervisors
Communication/relation
ship with co - workers
Followed instructions
Asked questions (if

need arose)

Cooperated with others
Interaction with

clients

Reactions to criticism

Comments:

NON-TECHNICAL SKILLS:

Excellent Good Fair Poor Not

Applicable

Motivation/enthusiasm
Initiative/self - reliance
Dependab ility
Attendance/punctuality
Creativity/imagination
Willingness to learn new
tasks

Assertiveness
Judgment
Professional/appropriate
dress and appearance
Overall attitude

Comments:

67



OVERALL RATING OF INTERN:

Excellent Good Fair Poor Not

Applicable

Overall rating of
intern

Comments:

OTHER COMMENTS:

Please indudecomments on additiond areas not covered abovetha may apply to your
company@ internship program:

What did you congder theintern@ major strengths?

What did you congder theintern@ weaknesses?
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What specific suggestionsdo you have for theintern@improvement?

Were future oppatunities discussed with theintern?

No

Y es, intern was advised to keep in toucdh for possible oppotunities
Y es, intern was invited to do another internship

Y es, intern was offered ajob

Evaluaor@ Signaure Date

Thank you again for providing this opportunity for our student. We hope you will
be a Studies Program inter nship sponsor again next year.
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