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UNDERGRADUATE ASSESSMENT PLAN   
SCHOOL OF JOURNALISM – 2007 (updated March 08) 
 
 
 
Learning Goals – The School of Journalism seeks to prepare its graduates for this era of 
revolutionary technological change in the transmission of news and information.  The 
school strives to instill the values and competencies of the ACEJMC, which are 
incorporated in the Unit Values in the Strategic Plan and are reflected in the school’s 
Mission Statement.  The school’s curriculum broadly reflects those values and 
competencies.  Special attention is placed on clear writing, good grammar, technological 
literacy, ethics and knowledge of the First Amendment. 
 
History of assessment: The 2007 Assessment Plan updated and expanded the school’s 
1997 plan. It builds on the strengths of the 1997 plan, reflects the ACEJMC’s more recent 
mandates on assessment and addresses weaknesses identified by assessments administered 
over the past four years.  Pre- and post- tests in grammar and writing administered in 
2004-7 led to major changes in the way writing and grammar are taught early in a 
student’s life in the school.  As this new approach to grammar and writing has been 
introduced, it has been linked to improved technological literacy.  Here is the chronology: 
 
•  In 2005, the school hired an assistant professor for media writing to focus on writing 
and grammar problems.  
•  In 2006, the school reformed the structure of the introductory courses on the news and 
advertising sides to divide large classes into smaller sections taught in labs.  
•  The grammar test was refined and standardized to improve data analysis. 
•  Beginning in the fall of 2007, additional resources were introduced into the introductory 
reporting class, Journalism 310, to improve writing and technological literacy. An expert 
in new media teaches a three-week unit on technology while another professor works one-
on-one with students outside of class, focusing on their individual grammar and writing 
weaknesses. 
•  Beginning in the spring of 2008, the school began working with its sister department, 
Radio & TV, to teach fundamental technological skills across the curriculum and to assess 
for each of these indicia of technological literacy. 
• In the spring of 2008, the school introduced a new course, JRNL 290, to teach 
elementary grammar, writing, computer skills and numeracy to entering students with 
those needs.  
•  The assistant academic adviser, is improving the collection and analysis of assessment 
data from recent years and setting up systems for analyzing assessment data in the future. 
• The school is inviting news, photo and advertising professionals to serve on an advisory 
board that will assess student work.  The school has asked these professionals and about 
60 alumni to review a copy of The Cairo Project, a multimedia report produced by the 
school during 2007. 
 
Two committees of the faculty – curriculum and assessment – worked intensively 
developing and refining assessment measures and making changes in instructional plans in 
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reaction to the findings of the assessments. As part of this process, all faculty evaluated 
the extent to which their courses taught ACEJMC values and competencies.  Once a 
professor had identified the values and competencies taught in the course, the professor 
determined the intensity of the instruction in this area using the three-stage learning 
criteria - awareness, understanding, application. (See appendix 10.) This assessment plan 
formalizes the assessment measures that have developed in recent years and that are now 
in place.    
 
Types of measures:  Each designated course’s assessment plan sets learning objectives, 
identifies relevant ACEJMC values and competencies and explains how the assessment 
tools measure the course’s success in teaching the learning objectives and ACEJMC 
values and competencies.  The school is employing a variety of measures, direct and 
indirect, quantitative and qualitative.   
 
Direct, Quantitative Measures: 
 
• Pre- and post-tests assess grammar skills in introductory reporting classes. 
• Pre- and post- tests assess basic numeracy. 
• Pre- and post tests assess indicia of technological literacy. 
• Pre- and post-tests assess legal knowledge in the introductory reporting classes and in 
capstone editorial and advertising classes that focus on law. 
 
Direct, Qualitative Measures 
 
• Assessment of legal knowledge based on a legal professional’s judgment of student 
progress on essay and multiple-choice exams over course of the semester in the capstone 
editorial law course. 
• Pre- and post-tests of writing skills in the introductory reporting classes. 
• Pre- and post- tests of how well students have learned ethical principles and are able to 
apply them to case studies in the capstone media ethics course for news/editorial and 
photojournalism students. 
 
Indirect Measures 
 
• Evaluations of advertising campaigns and photo portfolios, with assessment performed 
by advertising executives and professional photojournalists. 
• Evaluations of students’ experience and performance in internships; both students and 
employers are asked to fill out evaluations.  
• Surveys of all graduating seniors to assess student satisfaction.   
• Tabulation of student success in regional and national competitions 
• Collection of graduates’ success in the professions and communication with active 
alumni about school initiatives. 
• Evaluation of student technology projects to test for indicia of technological literacy. 
 
The assessment process uses the ACEJMC recommended learning criteria on the stages of 
learning: 
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 • Awareness: familiarity with specific information, including facts, concepts, 
theories, laws and regulations, processes and effects. 
• Understanding: assimilation and comprehension of information, concepts, 
theories and ideas. 
• Application: competence in relating and applying skills, information, concepts, 
theories and ideas to the accomplishment of tasks. 
 
Assessment courses:  
 
The undergraduate curriculum of the School of Journalism has four sequences: 
 

- News-Editorial  
- Photojournalism 
- Advertising/IMC 
- Digital Communication 

 
A faculty committee selected eight courses from the News-Editorial and Advertising/IMC 
sequences for detailed assessment plans. This is double the number assessed under the 
1997 report.  All 11 ACEJMC values and competencies are educational goals for the 
News-Editorial and Advertising/IMC sequences.  The Photojournalism faculty has 
decided to assess its students based on indirect measures – assessment of portfolios by 
professional photographers and awards won by students in regional and national 
journalism competitions.  The Digital Communication specialty has not developed fully; 
only one student is currently enrolled, making it impossible to develop meaningful 
measures.  Students in both the Photojournalism and Digital Communications specialties 
are assessed in the news-editorial and advertising/IMC assessment courses. 
 
The assessment courses for the school are: 
 
News-Editorial 
 
JRNL 290 – Writing Concepts for Media Professionals 
JRNL 310 Writing for the Mass Media 
JRNL 311 Reporting and News Writing 
JRNL 332 Journalism Law 
JRNL 419 Online Journalism 
JRNL 434 Media Ethics 
 
Advertising/IMC 
 
JRNL 406 Advertising/IMC Campaigns 
JRNL 407 Social Issues and Advertising/IMC 
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Measures used in assessment courses: 
 
 
Grammar test 
  
The most pervasive direct, quantitative assessment is a grammar pre- and post-test 
administered in the early classes of the News-Editorial sequence, JRNL 290, JRNL 310 
and 311.  
 
Writing tests 
 
Individual professors in the JRNL 310 course administer pre- and post- writing tests.  
Those tests vary from professor to professor, but all involve writing a story from a set of 
facts given the student.  Each professor uses his or her own qualitative assessment of 
writing skills to evaluate learning over the course of the semester. 
 
Law tests 
 
Quantitative pre- and post-tests of First Amendment and other legal knowledge are 
administered in both the capstone news-editorial law class, JRNL 332, and the capstone 
advertising/integrated marketing communication social issues class, JRNL 407.  A 
quantitative pre- and post-test is used in JRNL 310 to test for basic legal knowledge. 
 
Qualitative evaluations are made of student progress on essay and multiple-choice exams 
administered over the semester in JRNL 332.  The instructor, a legal professional, assesses 
whether students are gaining legal knowledge based on the tests, which measure 
understanding and application of legal concepts. 
 
Advanced advertising courses 
 
JRNL 406 Advertising/IMC Campaigns – Advertising professionals – sometimes faculty 
members, other times outside professionals - review campaign presentations based on 
their knowledge of industry standards. 
 
JRNL 407 Social Issues and Advertising/IMC    
Two direct, quantitative assessments are administered: 

- Term papers are assessed against nine criteria, including five ACEJMC values – 
writing clearly, thinking critically, conducting research, using technology and 
critically evaluating for accuracy, fairness and grammar. 

- First Amendment freedoms are assessed by a pre- and post-test to determine if 
students have learned the core values protected by the First Amendment. 

 
Technological literacy –  A battery of direct and indirect, quantitative and qualitative 
measures are used to assess more than a dozen indicia of technological literacy across five 
classes, J 290, J 310, J 311, J 312 and J 419. 
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Internship evaluations 
 
Professors assess student performance during internships based on papers submitted and 
on evaluations received from employers.  Please see Appendix 10 for internship 
evaluation form used by Studies Program. 
 
Multimedia reports  
 
Copies of each year’s multimedia report will be sent to alumni and members of the school 
advisory board for their evaluation.  
 
Student and graduate satisfaction – The director and academic adviser invite graduating 
seniors to assess the strengths and weaknesses of their education.  The adviser will 
annually administer a survey to assess student satisfaction with their education and their 
advisement.   
 
Advisory Committee 
 
An advisory committee of advertising, news and photojournalism professionals will 
provide advice and help assess student work when asked to do so by professors. 
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Grammar Assessment Tests – Journalism 290, 310, 311 
 
While our students write in a wide variety of styles and for many media, all of our 
students need to develop solid basic grammar skills. As one way to assess learning in this 
specific area, the SIUC School of Journalism has initiated a school-wide grammar 
diagnostic pretest and post-test. The test is given at the beginning and the end of each 
semester in the following writing classes:  
 
            JRNL 290 Writing Concepts for Media Professionals 
 JRNL 310 Writing for the Mass Media 
 JRNL 311 Reporting and News Writing 
 
In fall 2007, the pretest was given to 199 students. 
 
 
What the test assesses 
 
This test is based on a diagnostic instrument that one of our JRNL 310 instructors has 
been using for several years. The test poses both basic and harder grammar questions and 
is intentionally challenging. Even several instructors who volunteered to take the test 
missed some questions and scored, on average, roughly 90 percent correct.  
 
The diagnostic currently has two sections — Section A on grammar and Section B on 
homonyms  
 
Section A on grammar asks students to select the correct word. This section has a total of 
40 decision points. Issues include: 

• subject-pronoun agreement, where the subject involves “none,”  “each,” “news 
media,” and collective nouns, specifically “class,” “company,” “jury” [versus 
“jurors”], “prosecution,” “team” and “university” 

• subject-verb agreement, where the subject involves “each,”  “either/or,” 
“neither/nor,”  “nobody” and “none” 

• who versus whom (or variations of each) 
• who’s or whose 
• that, who or which 
• plurals and possessives 
• transitive/ intransitive verbs, specifically lay/ lie, in present and past tense 
• subjunctive mood 

 
Section B on homonyms asks students to select the correct word. The section has 21 
decision points ranging from some easier yet commonly confused homonyms (such as 
affect/ effect, council/ counsel and principal/principle) to harder and less commonly used 
homonyms (such as farther/ further, discreet/ discrete and stationary/ stationery). 
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Potential usefulness of the grammar diagnostic data 
 
The School of Journalism has several uses for the diagnostic data. 
 
1. After the pre-test is administered, the school prepares reports for each instructor. These 
reports list each student’s “percent correct” score and chart which students missed which 
questions. These reports suggest grammar issues that the entire class or individual students 
should review. The pre-test results also help instructors identify a student who needs 
special help. Instructors can then target each student’s need and address that need 
individually.  
 
2. This fall, the school has developed a feedback report system to help students understand 
what subjects they might want to review. These feedback reports are based on how the 
individual student performed on the pretest but do not disclose the content of the 
diagnostic questions. (Please see Grammar Diagnostic Exhibit 1 below.) 
   
3. By repeating the diagnostic in the last two weeks of classes, the school hopes to 
quantify whether students improved certain grammar skills over the semester. 
 
4. By repeating the diagnostic in JRNL 311, the school hopes to assess persistence — have 
students forgotten the grammar skills they developed in JRNL 310? 
 
5. Long term, these data may be able to demonstrate whether students more effectively 
improve their grammar skills in smaller classes taught entirely in a lab environment. (The 
School of Journalism has been and is still in the process of breaking JRNL 310 into 
smaller sections taught entirely in a lab environment and by a greater number of 
instructors.)  
 
6. The school might be able to use pretest diagnostic scores to evaluate how well the 
prerequisites for JRNL 310 prepare students for these classes. 
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Grammar Test Exhibit 1 
 
 

SIUC School of Journalism 
Feedback to individual students based on grammar pretest results 

 
 
Dear ________________________________________________,  
(enrolled in _________________________________’s JRNL 302 / 303 / 310 / 311 in fall 
2007) 
 
Thank you for taking the School of Journalism’s grammar diagnostic. As we explained 
when you took the diagnostic, the scores do not count toward your grade or against you in 
any way. 
 
However, we thought you may be interested in how you did and what grammar and 
homonym areas you may want to review. Here is the percentage correct you scored on:  
 
Section A (on grammar): ____________ percent correct 
 
Section B (on homonyms): ____________ percent correct 
 
 
Feedback by section: 
 
Based on the questions you missed in Section A (on grammar), you may want to review 
The Associated Press Stylebook entries (see bold below) or grammar book discussion on: 
 
___ collective nouns (correct subject/ verb and subject/ pronoun selection with collective   
nouns) 
___ either ... or, neither ... nor (correct subject/ verb and subject/ pronoun selection) 
___ media (correct subject/ verb and subject/ pronoun selection with media) 
___ none (correct subject/ verb and subject/ pronoun selection when “none” is the subject) 
___ it’s, its   ___ lay, lie  ___ plurals ___ possessives  ___ subjunctive mood 
___ that, which (pronouns)   ___ who, whom   ___ who’s, whose  
 
Based on the questions you missed in Section B (on homonyms), you should review the 
following homonym pairs: 
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Writing Tests – Journalism 310 
 
Each of the professors in JRNL 310 administers his or her own pre- and post-test of 
writing skills.  All are intended to assess whether students are improving in their writing 
ability.  All give students a set of facts about which to write a story.  All measure how 
much students progress over the course of the semester.  
  
There are several variations of the pre- and post- writing test.  In general, though, students 
are given “reporters’ notes,”  “police statements” or some compilation of information 
about a newsworthy event. They then are told to work in class to write a hard-news story 
of a certain length. 
 
Often, the “reporters’ notes” that the students receive are organized chronologically or in 
some other order that does not begin with the true lead. (Please see Appendix 2, which is 
an example of one such assignment - a story involving the release of a detained journalist.  
The score sheet is used to evaluate the students’ stories.  
 
Students receive feedback and discuss their first effort. Then, near the semester’s end, and 
without any particular warning, students are presented with the task a second time, to 
assess improvement. 
 
 Two other JRNL 310 instructors have used a similar pre- and post-writing assessment; 
this exercise was somewhat more complex because the “reporters’ notes” presented 
students contained ethical issues and potentially libelous statements. 
 
For a detailed explanation of each instructor’s writing assessment test, see Appendices 1 
and 2. 
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ASSESSMENT OF BASIC WRITING,  GRAMMAR,  COMPUTER SKILLLS 
AND NUMERACY Ð JRNL 290 
 
Course background: This is an entry course in journalism. It is being taught for the first 
time in spring 2008. The course was created in response to deficiencies identified in 
assessment data collected in the introductory reporting class, Journalism 310. The class 
also addresses faculty perception that many students lack proficiency in elementary 
arithmetic, AP style and electronic file handling.   
 
Learning objectives (from syllabus):  
1. Succinct, lean, literate writing. 
2. Basic numeracy. 
3. Rudimentary computer management skills. 
 
Relevant ACEJMC VALUES AND COMPETENCIES 

4.      Understand concepts and apply theories in the use and presentation of 
images and information. Syllabus goal 3. 

6.      Think critically, creatively and independently. Syllabus goal 1. 

7.      Conduct research and evaluate information by methods appropriate to the 
communications professions in which they work. Syllabus goal 1. 

8.      Write correctly and clearly in forms and styles appropriate for the 
communications professions, audiences and purposes they serve. Syllabus 
goal 1. 

9.      Critically evaluate their own work and that of others for accuracy and fairness, 
clarity, appropriate style and grammatical correctness.  Syllabus goal 1. 

10.  Apply basic numerical and statistical concepts. Syllabus goal 2. 

11. Apply tools and technologies appropriate for the communications professions 
in which they work. Syllabus goal 3.  

 Method of instruction: Mastery learning (based on the principle of building blocks). 

Assessment instruments: 
Weekly quizzes will cover basic skills including elementary grammar, Associated Press 

style, spelling, file management and arithmetic. Students may not take the next 
successive quiz until they have passed the previous quiz with a grade of at least 
70 percent. Topics covered are cumulative. In other words, some topics (such as 
attribution, dates, times and places) may be revisited in later quizzes. For the test 
bank of questions about grammar, see Appendix 1. Assessment condition: 
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Closed book. Assessment criterion: A minimum grade of 70%. 

Weekly writing assignments will emphasize applying theories, standards and practices 
covered in the weekly quizzes. Assessment condition: Weekly writing 
assignments will alternate between in class and outside class according to 
specified writing prompts. All are open-book. Assessment criterion: Students may 
make any mistake (except failure to follow directions, such as for minimum 
length) once. Repetition of mistakes will require the paper to be revised until the 
types of mistakes noted in previous papers have been corrected. 

Weekly quizzes and writing assignments are intended to be formative for the assigned 
topics. A final examination will be summative for the entire course. 

Occasional games are disguised tests. They inject a mild (ungraded) amount of external 
competition that is missing from mastery learning, where students primarily 
compete internally within themselves. The games are intended to build 
vocabulary and offer opportunities for students to approach the content of the 
course in new and challenging ways. They include a spelling game focusing on 
commonly misspelled words, a competition patterned after the College Bowl 
program (DVD) and take-off on Jeopardy. 

The School of Journal ism's pre- and post-test in grammar, used in the basic writing and 
reporting courses, J310 and J311, will be administered at the beginning and end 
of the semester. 

4. Understand concepts and apply theories in the use and presentation of images 
and information. (Syllabus goal 3.) 

            Task: Make a picture and transmit it in JPG and TIF formats. Condition: Given a 
computer, a digital camera and access to e-mail. Standard: Successful transmission of a 
usable picture as an attachment. 

            Task: Scan a line drawing and transmit it in TIF format. Condition: Given a 
scanner, a line drawing, a computer and access to e-mail. Standard: Successful 
transmission. 

How assignments align with ACEJMC Standards: Apply the technology of 
composition and transmission of stories and graphics on a computer. 

6. Think critically, creatively and independently. Syllabus goal 1. 

 Task: Understand concepts and theories of grammar, spelling, style and diction. 
Condition: Weekly quizzes. Standard: Grade of at least 70% to continue to the next quiz; 
otherwise, the quiz must be retaken. 
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 Task: Apply the theories covered by the quizzes. Condition: On alternating 
Thursdays, write in class and outside class according to writing prompts. Standard: 
Students will synthesize instructor comments on previous papers and apply them to each 
new writing assignment. Avoid repeating errors. Examples: Faults (on the first two writing 
assignments) are identified by category in Appendix 5 and by student in Appendix 6. 

             

Critical task: Given a sample of writing, evaluate it. Condition: Weekly quiz. Standards: 
Clarity, active voice, grammatical correctness, AP style. Typical examples: The 20 most 
common student errors as identified in the St. Martin's Guide to the Teaching of Writing. 

 How assignments align with ACEJMC Standards: Students analyze sentences and 
short writing samples in quizzes for coherence, style and grammar. Creative thinking is 
required to improve the sentences. In their weekly stories, students express their own ideas 
and evaluate their expression according to theories and rules covered in reading 
assignments and quizzes. 

 How assignments align with ACEJMC Standards: Think critically, write clearly 
and accurately, evaluate self-critically the use of style and grammar. 

7.      Conduct research and evaluate information by methods appropriate to the 
communications professions in which they work. Syllabus goal 1. 

 Task: Write a brief research paper. Condition: Given, an APA Publication 
Manual, a topic and three references. Standard: Correctly format according to the example 
in Figure 5.1 of the manual a cover page, abstract page, first two pages of the body and 
references page with three references. 

  How assignments align with ACEJMC Standards: The focus in this introductory 
class is on how to get started doing research and on the format for the presentation of the 
research, and less on the conduct of research. 

8. Write correctly and clearly in forms and styles appropriate for the 
communications professions, audiences and purposes they serve. 

            Task: Understand and apply basic rules of Standard English and Associated Press 
style. Conditions: Weekly quizzes (for theory) and weekly writing assignments (for 
application). Standards: On quizzes, a score of at least 70 percent; on writing assignments, 
not repeating errors that have been pointed out to the student on previous writing 
assignments. 

 How assignments align with ACEJMC Standards: Quizzes and writing 
assignments enforce clarity, accuracy and conformity to journalistic standards and 
practices. 
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9. Critically evaluate their own work and that of others for accuracy and fairness, 
clarity, appropriate style and grammatical correctness. 

            Task: Recognize problems in writing samples submitted by members of the class. 
Condition: Sentences will be grouped according to common problems and displayed on an 
overhead projector. Standard: Identification and correction of problems with accuracy, 
fairness, clarity, style and Standard English. 

 How assignments align with ACEJMC Standards: Students apply instructor 
comments, which are tailored to the needs of individual students, to subsequent 
assignments. Emphasis is placed on each studentÕs ability to avoid repetition of deficiencies 
in accuracy, fairness, clarity, style and grammar. 

  10. Apply basic numerical and statistical concepts. 

            Task: Work a percentage. Condition: Given two numbers indicating a change in 
reported crimes. Standard: Correct percentage. 

            Task: Write the first two sentences of a story about a change in a city's reported 
crime rate. Condition: Given the correct answer to the previous task. Standard: First 
sentence contains the percentage, a verb in the active voice and attribution; second 
sentence contains the raw numbers. 

            Task: Write a brief story about the results of a poll. Condition: Given a press 
release. Standard: Adherence to AP rules on the reporting of polls and surveys. 

 Task: Report the results of an election involving three candidates. Condition: None 
of the candidates receives a majority. Standard: Calculate correctly the plurality. 

 Task: Calculate the amount of a change in terms of both percent and percentage 
points. Condition: The sales tax in a region increases from 5 percent to 6 percent. 
Standard: Express the change correctly both ways. 

 How assignments align with ACEJMC Standards: Basic math is applied to 
journalistic situations so students see the relevance of numerical and statistical concepts to 
stories that they are likely to be asked to report. 

11. Apply tools and technologies appropriate for the communications professions 
in which they work. Syllabus goal 3. 

 Task: Format a page on which to write a story. Condition: Given Microsoft Word 
or similar word-processing program. Standard: one-inch margins, single-spaced heading 
and double-spaced body, line up figures with tab stops, set an automatic paragraph indent, 
establish a running head with page numbers. 
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 Task: Record grades. Condition: Given Microsoft Excel, syllabus for this course 
and grades received so far in the course. Standard: Enter formulas that accurately track 
performance throughout the course as percentages. 

  How assignments align with ACEJMC Standards: Basic journalism skills include 
the ability to use tools such as a camera, a scanner and the technological mastery  
of computer technology to transmission images. Computer literacy in multiple programs is 
a prerequisite for success in journalism. 

            To the extent that this question addresses grammar, style, spelling, arithmetic and 
file formats, it is addressed in previous comments. To the extent it addresses Internet, video 
and audio techniques, it is beyond the scope of JRNL 290. 
 
 
11. Apply tools and technologies appropriate for the communications professions 
in which they work. 

            Task: Make a picture and transmit it in JPG and TIF formats. Condition: Given a 
computer, a digital camera and access to e-mail. Standard: Successful transmission of a 
usable picture as an attachment to the instructor. 

            Task: Scan a line drawing and transmit it in TIF format. Condition: Given a 
scanner, a computer and access to e-mail. Standard: Successful transmission. 
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ASSESSMENT OF LEGAL KNOWLEDGE - JRNL 332 Journalism Law and JRNL 
310  
 
JRNL 332 Syllabus goals 
 
To help students ...  
1. become familiar with major legal decisions and laws governing and protecting the news 
media 
2. increase their understanding of the U.S. legal system 
3. develop their ability to read court opinions, understand the rationale, and predict how a 
court might apply that rationale to another set of facts  
4. improve their analytical and critical thinking skills 
5. generally improve their research skills and specifically develop their ability to use law 
library and online legal resources well enough to locate common state statutes and major 
court opinions 
6. improve their ability to work as a member of a team 
7. build confidence in their ability to share their analytical thinking aloud with others 
8. “own” the First Amendment as citizens 
9. have fun learning 
 
 
How JRNL 332 instruction relates to ACEJMC core values, competencies 
 
JRNL 332 is a required course for all students seeking a news-editorial specialization. 
Many goals of the class relate to several of the ACEJMC professional core values and 
competencies. For example: 
  

• Syllabus goals 1, 2, 3 and 8 reflect the first ACEJMC value, on freedom of speech. 
• Syllabus goals 3 and 4 reflect the sixth ACEJMC value, on critical thinking. 
• Syllabus goals 3 and 5 reflect the seventh  and 11th ACEJMC values, on the 

conduct of research and application of tools. 
 
Continuing assessment methods 
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Pretest and post-test quantitative measure 
 
On the first day of class, even before the students are given the syllabus, the students 
answer a one-page pretest diagnostic exam. (This exam is not returned to the students.) 
The pretest exam poses seven multiple choice questions and two essay questions.  
 
One essay question asks students what a U.S. president would have to prove if he or she 
brought a libel lawsuit against a major daily newspaper. The second essay question asks 
students to list the six rights outlined in the First Amendment. Student responses to the 
two essay questions asked in the pretest are too variable to score quantitatively, given the 
number of students in the class. However, the responses help the instructor see: 1. what 
preconceptions students have regarding libel claims, and 2. what rights students believe 
are outlined in the First Amendment. (Sometimes, students outline “rights” that are not 
guaranteed by any part of the U.S. Constitution; more often, students list as First 
Amendment rights things that instead are guaranteed by the Second, Fourth, Fifth and 
Sixth amendments.) Also, as described below, students write a libel hypothetical analysis 
essay on their second exam, and their performance on that exam essay, when compared 
with their answer to the pretest question, qualitatively demonstrates learning. (See 
“Qualitative assessment of student learning through examinations,” below.) 
 
The pretest multiple choice questions include five knowledge “awareness” questions (such 
as how many justices normally sit on the U.S. Supreme Court), one more complex 
“understanding” question that raises several First Amendment theory issues, and one 
question that asks students to apply their understanding of libel to a short hypothetical. As 
the semester progresses, the students will be tested on these multiple choice questions 
again in regular exams, on the final and/or in a post-test end-of-semester diagnostic. The 
students’ progress on these questions is tracked quantitatively. 
 
 
Qualitative assessment of student learning through examinations 
  
Student learning also is assessed by use of four exams, all “closed book,” no notes 
allowed. The final exam is comprehensive and only has multiple-choice questions. The 
first, second and third exams include multiple choice questions and an essay question 
asking students to analyze the legal implications of a hypothetical situation. 
 
Multiple-choice exam questions 
  
Multiple-choice questions remain confidential. They are not returned to students, even 
though students do receive individual feedback on which topics to review based on 
questions missed. 
 
By keeping the exact wording of the questions “secret,” the instructor has been able to 
reuse questions from semester to semester, even from campus to campus. (The instructor 
developed and used some of the multiple-choice questions when she taught at Southern 
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Methodist University.) This allows the instructor to improve the questions, clarify her 
instruction by tracking which questions are most frequently missed, and assess student 
learning, even by comparing one class with another. 
 
When designing the multiple-choice questions, the instructor uses Bloom’s taxonomy to 
develop a range of question types, which also reflect ACEJMC’s three criteria for 
assessment of student learning.  (See Appendix 6 for examples of how questions relate to 
Bloom’s taxonomy.) 
 
 
 
 
 
Examination essays on hypothetical situations  
 
Each of the three exams given during the semester requires students to write an essay 
providing a legal analysis of a hypothetical situation. These essay questions allow the 
instructor to assess how well students can apply the law they are learning.  
 
The essay questions pose a broad hypothetical situation. The students are asked to assume 
that they are writing for someone who is totally unfamiliar with U.S. law and to discuss 
what precedents and tests a court faced with this hypothetical is likely to apply. For 
example, see the spring 2007 Exam 3, Part 2 essay hypothetical question on copyright 
(Appendix 7) and the grading checklist (Appendix 8), attached to the end of this JRNL 
332 Assessment Report.  
 
Because the three examination essays students write throughout the semester pose 
different challenges, the instructor cannot make any statistically reliable quantitative 
comparisons among how an individual student performs on the first, second and third 
essay.  
 
For example, because most students have never written a legal analysis essay, the 
instructor tends to grade the first essay somewhat more “gently.” The instructor 
emphasizes the importance of libel and grades the second essay, on libel, more strictly. 
For the third essay, students are allowed to select either a copyright or a privacy 
hypothetical. Most students tend to do best on the third essay. This may be due, in part, to 
their interest in and ability to select between these two topics.  
 
The instructor makes a professional judgment of whether there is a qualitative 
improvement in essay writing over the semester. This judgment by a legal professional is 
based on improvement of quantitative scores and on the instructor’s assessment of the 
sophistication of the legal analysis in the essays. The assessment determines whether 
students improve in their ability to answer more advanced legal questions that involve not 
just an awareness of legal concepts, but also an understanding and eventually an ability to 
apply those concepts.   
  



18 

 
  
 
 
 
 
 
 
 
 
 
 
 
Assessment of awareness of legal knowledge in JRNL 310 
 
To help raise awareness about the U.S. legal system, First Amendment rights, libel and 
privacy, the JRNL 332 instructor has been a guest lecturer in JRNL 310 sections since 
spring 2006. The law discussion lasts an entire class period. It begins with the JRNL 310 
students taking the same law pretest that the guest lecturer uses in JRNL 332. (For a 
discussion of that test, see the JRNL 332 section of this report.) As the discussion closes, 
students take the post-test, which repeats the pretest. While a single class period is 
certainly not enough time to thoroughly discuss these legal topics, the post-test results 
reflect that at least general awareness of legal issues has increased.  
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ASSESSMENT OF TECHNOLO GICAL LI TERACY ACROSS 
CURRICULUM  
 
The School of Journalism recognizes that students in all specializations need to graduate 
with technology skills.  
 
Faculty from the School of Journalism and the Department of Radio and Television 
met to identify the key indicia of technological 
literacy and the classes in which each should be taught. The faculty also surveyed 
industry leaders, including Andrew DiVigal *of the New York Times.*  
 
TECHNOLOGY LITERACY LEARNING GOALS 
 
SoJ students must accomplish demonstrable application or a minimum of 
understanding of the following technology skills.  
 
Basic technology: 

• FTP 
• HTML 
• RSS 
• Office software 
• Blogging 
• Online tools 
• Asset Management 

 
In addition students must not only understand but also apply the following 
technologies in three constructs: Reporting Editing and Publishing. 

AUDIO Reporting: Field Recording 
AUDIO Editing: Edit Recording 
AUDIO Publishing: Podcasting, soundtracking 
VIDEO Reporting: Field Recording 
VIDEO Editing: Non-Linear Editing, Post Production 
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VIDEO Publishing: Vodcasting, Streaming, file conversions 
 
PHOTO Reporting: Digital Still Photography 
PHOTO Editing: Editing (Cropping, Resizing, Touch-up) 
PHOTO Publishing: Creating Soundslides  
 
GRAPHICS Reporting: Relational Database 
GRAPHICS Editing: Conceptual imaging and design 
GRAPHICS Publishing: Alternative story form coding, Flash 
 

ACEJMC Values and Competencies and Related Educational Objectives 
 
AEJMC Competency: Understand concepts and apply theories in the use and 
presentation of images and information  
 
Learning Objectives:  

• the student will be articulate when communicating the concepts of media 
technologies 

• the student will apply theory when selecting images and processing 
images for media technologies 

 
AEJMC Competency: Write correctly and clearly in forms and styles appropriate 
for the communications professions, audiences and purposes they serve 
 
Learning Objectives: 

• the student will write web text, audio and video narratives and other 
forms of text such as headlines, subheads and alternative story forms 

• the student will understand the technology end user and apply various 
writing styles 

 
AEJMC Competency: Apply tools and technologies appropriate for the 
communications professions in which they work 
 
Learning Objective: 

•  the student will present images and information across media types:      
audio story, photo show and video package 

 
 
 
Assessment Plan: Plan for assessment of student learning in technology intensive 
Courses and Technology Units Within Courses (290, 310, 311, 312 and 419).  
 
This matrix displays technology criteria by level, course and assessment type: 
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Technology 
Skills: Basic 

Specific Tech 
Skill 

Level Courses Assessment 

FTP   Application 419 Pre and post 
test*; product 

  Understanding 419 Pre and post 
test 

HTML  Application 419 Pre and post 
test; product 

  Understanding 312 Pre and post 
test 

RSS  Application 419 Pre and post 
test; product 

  Understanding 312 Pre and post 
test 

Asset 
Management 

 Application 290; 419 Pre and post 
test; product 

  Understanding 290; 310; 
311; 312 
419;  

Pre and post 
test 

Blogging  Application 419 Pre and post 
test; product 

  Understanding 310 Pre and post 
test 

Online tools  Application 312, 419 Pre and post 
test; product 

     
     
Technology 
Mastery  

Traditional 
Area 

Applied 
Skill 

Courses Assessment 

AUDIO Reporting Field Recording 310, 419 Product 
 Editing Edit recording 310, 419 Product 
 Publishing Podcasting, 

Soundtracking 
310, 419 Product 

VIDEO Reporting  311 Product 
 Editing  311 Product 
 Publishing  419 Product 
PHOTO Reporting  310 Product 
 Editing  310,419 Product 
 Publishing  310,419 Product 
GRAPHICS Reporting    
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 Editing    
 Publishing    
 
*  Some of the tests will be administered in the online course environment, Blackboard, 
which requires the application of online tools management. Eventually all tests will be 
delivered electronically. 
 
  
Course-by-course description of assessments 
  
JRNL 290: Asset management, office applications (see separate assessment plan) 
 
JRNL 310: Audio Storytelling: 

 
This assessment seeks information about student competence in AUDIO 
Reporting: Field Recording and Editing. The questions in this quiz cover the 
in-class learning and web-based learning of Andrew DeVigalÕs NewsU 
course ÒTelling Stories with Sound.Ó The questions cover the following 
DeVigal course objectives: 
 
 

• Identify what stories work well as audio narratives 
• Research locations and interviewees and prepare for problems upfront 
• Select the right gear for your project 
• Interview for sound 
• Eliminate white noise 
• Use mics effectively 
• Enhance your productions with ambient sound 
• Write scripts that work for sound 
• Record voiceovers 
• Create a final Òmix,Ó by combining all gathered content 
(Source: 
http://www.newsu.org/Angel/section/default.asp?format=course&i d=nwsu_sound
Story07) 

 
This will be measured directly with an online quiz. This will be measured indirectly 
when each student product is evaluated according to these criteria: 
 

• The audio story file is posted on the web in the web-playable format (mp3). 
• The audio story has qualities of newsworthiness and veracity. 
• The audio story makes use of narrative techniques to weave the interviews 

and sounds into a coherent final product with a logical beginning, middle 
and end. 

• The audio story includes adjustments for atmospheric noise and includes 
sufficient natural sounds to give the listener a sense of that environment. 
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JRNL 311 VIDEO UNIT 
 

• The student will understand some basic strategies for producing (i.e. building) a video 
story for online delivery. 

• The student will be able to operate a consumer/ÓprosumerÓ grade video camcorder with 
understanding of exposure, focus, and audio settings. 

• The student will demonstrate understanding of video composition and lighting in setting 
up shots. 

• The student will be able to use a non-linear editing program to assemble a completed 
video package. 

• The student will recognize the importance of research and preparation in approaching a 
story assignment. 

• The student will recognize the role of self and peer criticism as an integral part of 
improvement 

 
 
Assessment:  The student will be assessed on these goals through completion of a practical 
assignment, a completed video story.  (See attached 311 rubric) 
 
312 Assessment: Editing for the Web:  
 
Web headlines, alternative story forms and content management basics, and a few more 
things to understand and apply (RSS, online tools, some html) 
 
Unit objectives for web headlines:  
 
* what happens to headlines once published online 
     *  how to write direct and engaging online headlines 
     *  about Search Engine Optimization (SEO) 
     *  how to integrate writing online headlines in the copy desk workflow 
(source: 
http://www.newsu.org/Angel/section/default.asp?format=course&id=nwsu_webHe
ads07) 
 
Alternative story forms: 
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• Edit the text for alternative story forms. 
 
Other tools: 

• Know where feeds come from and where they go and how to apply that 
knowledge in the content management system (online tool).  

• Write link text and the html for links 
• Write subhead text and format with html / css 

 
419 Online Journalism 
 
Learning Outcomes 
 
This course assumes that students already have basic skills as a journalist. Rather 
than repeat training in those skills, the course will concentrate on helping students 
transfer story-telling skills to internet-based media. Students make stories appear 
via web page, e-mail, cellular and i-pod delivery and possibly other new media in 
development. 
 
In the labs, students learn basic web page design, the use of the Dreamweaver 
authoring program and the content management system for jlabsiuc.com, a web site 
similar to siuDE.com. Students master software of importance to their 
specializations. Students will understand methods to go beyond the constraints of 
the printed page or the broadcast signal. Students apply this new knowledge and 
skills through the use of jlabsiuc as a real-world setting and the creation of an 
online portfolio to showcase professional-level cyber-clips. 
 
Students also learn by examining professional and college online media.  
 
Objectives: 
 
    * work in teams that replicate professional settings 
    * do production best suited to individual experience and interests 
    * find and develop site ideas 
    * sell the ideas with an advertising plan 
    * incorporate diversity in the site 
    * apply web writing and editing techniques 
    * set up a blog, create an audio story and photo show 
    * publish the project on jlabsiuc.com 
    * discover other tips for making it as a pro 
 
Assessment: 
 
    * Evaluation of portfolio site  
    * Course pre and post exams 
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    * Projects -- audio, blog, photoshow and one of choice Ð and individual 
contribution to presentations related to the projects 
    * Team participation in jlabsiuc.com with documentation  
    * News U courses completed, site and web special reviews 
 
  
 
*SoJ will include members of journalism and mass communication professions in 
the assessment process. When student work is published on web sites such as 
jlabsiuc.com, external evaluators log on to the site and provide critical feedback. 
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ASSESSMENT OF MEDIA ETHICS Ð JRNL 434 
 
JRNL 434 is a capstone course in media ethics for all news/journalism and 
photojournalism students.  It is designed to give students an understanding of what it 
means to act Òethically,Ó the tools to identify and analyze ethical issues and knowledge of 
the ethical norms of print and broadcast journalism, photojournalism, new media, public 
relations and advertising.  By the end of the course, students should have a stronger sense 
of Òdoing the right thing.Ó  The study of professional ethics should (1) be an effort to 
discover what professionals ought to do and (2) create and examine systems that enable 
the media professional to act ethically.  Accordingly, JRNL 434 focuses on what media 
practitioners should do to act ethically. 

 
 
2.  Relevant ACEJMC values and competencies: 
 
This course has seven learning goals and objectives, with the expectation that students will 
develop: 
 

1) The understanding of what it means to act Òethically.Ó 
2) The tools to identify and analyze ethical issues. 
3) Knowledge of the ethical norms of print, broadcast and online journalism, 

photojournalism, new media, public relations and advertising. 
4) The ability to understand and apply a variety of philosophical approaches in 

analyzing media ethics issues. 
5) Media ethics problem-solving skills and procedures. 
6) An understanding of the differences between First Amendment ÒmustsÓ and media 

ethics Òshoulds.Ó 
7) A clearer understanding of scholarly, academic and trade discussions of media 

ethics issues. 
 
The Media Ethics course aligns with numbers 1 through 9 of the ACEJMC values and 
competencies, and especially and most specifically with numbers 3, 4, 5, and 6. 
 
 
1.       understand and apply the principles and laws of freedom of speech and press, 
including the right to dissent, to monitor and criticize power, and to assemble and petition 
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for redress of grievances;  
2.    demonstrate an understanding of the history and role of professionals and institutions 
in shaping communications;  
3.     demonstrate an understanding of the diversity of groups in a global society in 
relationship to communications;  
4.      understand concepts and apply theories in the use and presentation of images 
and information;  
5.      demonstrate an understanding of professional ethical pr inciples and work 
ethical ly in pursuit of truth, accuracy, fairness and diversity;  
6.      think cr it ical ly, creatively and independently;  
7.      conduct research and evaluate information by methods appropriate to the 
communications professions in which they work;  
8.      write correctly and clearly in forms and styles appropriate for the communications 
professions, audiences and purposes they serve;  
9.      critically evaluate their own work and that of others for accuracy and fairness, 
clarity, appropriate style and grammatical correctness;  
  
 
 
3.  Assessment plan: 
 
In JRNL 434 there are various in-class and out-of-class individual and group short written 
assignments.  In addition, there are three cumulative all-essay examinations, including the 
final exam. JRNL 434 has both a lecture and discussion format.  This class will spend 
much of its time engaged in discussion.  The professor does some lecturing, but much of 
class time will be devoted to talking about ethics within the frameworks found in the class 
texts and introduced in lecture and supplemental readings.  JRNL 434 is designed to use a 
case-method approach to professional ethics in mass media.  This class uses the cases 
presented in the texts and a wide assortment of cases drawn from other sources Ð including 
cases students may write and introduce to the class Ð to spark thinking of all class 
members. 
 
With three examinations in the Media Ethics class.  Thus, students are repeatedly tested 
on their knowledge of : 

1 Philosophies and theories, including (but not limited to): 
o Kant 
o Aristotle 
o Mill 
o Rawls 
o Bok 
o Agape 
o Communitarianism 
o Libertarianism 
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o Deontological theories 
o Teleological theories 
o Situationalism 
o Relativism 

  
 

2 Processes and models, including (but not limited to): 
o Potter Box 
o Society of Professional Ethics code 
o Poynter Institute 10-questions model 
o Rushworth Kidder 9-point model 
o Game theory  

 
A significant part of JRNL 434 focuses on the solving of cases and studentsÕ ability to 
identify philosophies and theories, to be able to understand moral issues, and 
systematically address and deal with a variety of cases in print journalism, broadcast 
journalism, photojournalism, new media, public relations, and advertising.  To assess 
studentsÕ progress, case-study pre-tests will be administered within the first two weeks of 
JRNL 434.  The case study questions are subsequently replicated on the three essay 
exams so that instructors might assess studentsÕ ethics decision-making knowledge, 
understanding and ability.  The criteria used to evaluate the pre- and post- tests will be the 
four ACEJMC values and competencies central to the course Ð understanding of diversity 
in a global society, understanding and applying theories in the use of images and 
information, understanding ethical principles and thinking critically.   
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Assessment Plan: Advertising/IMC Sequence Journalism 406 - Campaigns 

 
====================================================== 

 
 This course requires the development by student teams of a complete written 
integrated marketing communications campaign applying the knowledge and skills 
learned in all the previous sequence courses to a specific, real world marketing 
communications situation, and presentation of the campaign proposal to faculty and/or 
client representatives. 
 
Written Communications Skills: Plans Book 
 
 
Research and Analytical Skills 
 

1. Gather relevant secondary, and if appropriate, primary research on the market, 
competition, product/service. 
 
2. Analyze data, interpret and identify communications problems and 
opportunities. 
 
3. Summarize conclusions and present a marketing communications solution to 
identified problems demonstrating analytical skills, organizational skills, and clear 
and concise written communication ability. 

 
 
Applied Skills in Creative Problem Solving 
 

1. Develop a creative strategy and theme based on the above. 
 
2. Develop complete IMC campaign utilizing all elements. 
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3. Develop creative examples for all advertising. 
 
4. Develop creative examples of all sales promotion materials. 
 
5. Develop creative examples of all direct marketing materials. 
 
6. Develop creative examples of marketing public relations materials, if 
appropriate to case. 
 
7. Develop rationale for all the above elements included in the final campaign. 
 
8. Develop complete media plan and flow chart. 
 
9. Develop complete sales promotion plan and flow chart. 
 
10. Develop complete direct marketing plan and flow chart. 
 
11. Develop complete marketing public relations plan and flow chart. 
 
12. Develop complete budget allocation by element, media, and timing for a one-
year period. 
 
13. Demonstrate effective business writing ability by creating a brief summary 
including the highlights, rationale, and solution presented in the campaign.  

 
 
Oral Communication Skills: Presentation  
 

1. Condense situation analysis into brief summary of identified problems/solutions. 
 
2. Present and explain all creative materials involved. 
 
3. Present summary of total media plan and budget allocation. 
 
4. Demonstrate enthusiasm, case knowledge, persuasive oral communications 
ability, professionalism of presentation. 
 
5. Demonstrate ability of individuals to work together in teams to achieve a 
common goal. 

 
 
Outcomes 
 

1. Student teams will prepare and present a total integrated marketing 
communications campaign and achieve a level of acceptability of 70%. 
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2. All students will demonstrate a general knowledge of all aspects of an integrated 
marketing communications campaign. 
 
3. Each student will demonstrate an ability to work in a team environment 
effectively and contribute to the total campaign. 

 
 
Processes 
 

1. Students are given a detailed syllabus at the beginning of the term, including the 
evaluation sheets and items to be evaluated for the Plans Book and the Presentation 
(See attached).  These are discussed in detail. 
 
2. Examples of excellent books from previous classes are reviewed and discussed, 
and available throughout the term. 
 
3. The parameters of the study are presented to the class as a whole and discussed 
in detail.  One class session (of 3) per week includes the entire class to discuss 
changes, problems, or confusion in direction, conflicting information, or 
clarification of specific areas. 
 
4. Each team meets with the professor on a weekly basis to discuss specific 
problems and questions of the team.  Drafts of each section are submitted for 
review and revision. This provides continuous feedback to the teams on their 
progress and performance. 
 
5. Previous team presentations are reviewed with the entire class on videotape 
prior to the scheduled presentations. 
 
6. Teams continue to meet weekly with the professor during the development of 
their presentations. 

 
 
Measures 
 

1. Teams are provided with a schedule at the beginning of the term.  Revisions can 
be made with professor's approval, but progress is monitored throughout to insure 
completion on schedule.  Teams receive feedback weekly on performance.  At the 
end of the term, they receive a copy of the Plans Book Evaluation, and 
Presentation Evaluation with comments and scores for each section.  The final 
presentations of teams are reviewed  on videotape and critiqued. 
 
2. Individual student knowledge is monitored throughout the term by the professor 
in the weekly team meetings, and by attendance, quizzes and exams.  At the end of 
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the final presentation, a Question and Answer session is used to evaluate individual 
knowledge as well. 
 
3. To access individual team member performance and contribution, each  member 
is asked to evaluate the other members of the team on several points. (See attached 
"Peer Evaluation" forms.) A file is kept on each individual by the professor.  
 
4. The majority of students interested in pursuing a career in marketing 
communications indicate they include the plans book in their portfolios and at 
interviews.   Those graduates currently in the field have indicate that it was a 
positive and impressive element in their interviews for entry level jobs. 

 
 
 
 
Feedback 
 

1. The faculty (particularly ad faculty) usually attend the final presentations to 
show support and observe the results of the term effort.  The question and answer 
sessions allow for direct measure of knowledge and interpretation of the case.  
Attendees often include the director, other related departments' faculty, and 
occasionally, the dean. 
 
2. Plans books and videotapes of the presentations are kept on file by the professor, 
and are available for review by any faculty. 
 
3. The strongest evidence of the use of this feedback for this course by current 
faculty was the official change of the advertising sequence to advertising/IMC, 
effective 1997-98.  All faculty agreed to revise courses to include the broader 
definition of "advertising" reflected in the capstone course. 
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406 Ad Campaigns Critique 
 

Plans Book 
 
 
Overall Appearance, Impression of Book 
Executive Summary 
Situational Analysis 
Budget 
Advertising 
Media 
Sales Promotion 
Direct Marketing 
Conclusion 
 

Presentation 
 
 
 
Plans Book                   Presentation 
Exec. Summary  (06)_____  Sit. Overview   (10)_____ 
 
Sit. Anal.          (24)_____  Ad Executions   (25)_____ 
 
Budget              (12)_____  SP/DM              (20)_____ 
 
Creative           (30)_____  Media Plan  (10)_____ 
 
Media               (12)_____  Overall Pres.  (15)_____ 
 
Sales Pro.         (12)_____  Total   (80)____ 
 
PR/Dir. Mar.      (12)_____ 
 
Overall              (12)_____ 
 
Total                         (120)_____ 
 



34 

406 Campaigns Peer Evaluation Form 
 
 
Date:_______________    Name:____________________ 
 
Team Member Name:_____________________ 
 
 
   Poor    Excellent 
Attendance  1 2 3 4 5 
 
 
Participation   1 2 3 4 5 
 
 
If your team won $100, what amount would you give to this member______ 
 
 
In your opinion, what is this member's strongest area(s)                 
 Account Management 
 Creative 
 Media 
 Research 
 Sales Promotion 
 Other__________________________________________________ 
  
___________________________________________________________ 
 
___________________________________________________________ 
 
Additional Comments:_________________________________________ 
 
___________________________________________________________ 
 
___________________________________________________________ 
 
___________________________________________________________ 
 
___________________________________________________________ 
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406 Campaigns Peer Evaluation Form 
 
 
Your Name:____________________        Date:_______________    
Group Members 
Do NOT Include 
Yourself 
    Attitude   Originality and Dependability 
        Initiative 
1. 
 ________________ 

   

2. 
________________ 

   

3. 
________________ 

   

4. 
________________ 

   

5. 
________________ 

   

6. 
________________ 

   

 
Instructions: Grade each group member on each attribute.  Use letter grades A, B, C, D, F.  
Your comments will be held CONFIDENTIAL. 
 
Attitude=cooperativeness, receptiveness to criticism or suggestions, ability to work with 
others. 
 
Originality and Initiative=creative ability, imagination, soundness of ideas. 
 
Dependability=ability to get results, reliability, promptness, attendance. 
 
Any other comments?____________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
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Assessment Plan 
JRNL 407---Social Issues and Advertising/IMC 

 
====================================================== 
 
 
Course Background 
 
 Social Issues and Advertising/Integrated Marketing Communication is a senior-
level course dealing with social, ethical, economic, and legal issues affecting the 
profession.  Most of the Advertising/IMC courses are considered "professional" or 
"applied" courses.  JRNL 407 is different in that it is the only senior-level advertising/IMC 
"academic" or "scholarly" course our students are required to take.  
 
Assessment Mechanism 
 
 The largest single component of JRNL 407 is the term paper, which is defined in 
the course syllabus as follows: 
 

Scholarly research paper---a detailed analysis of a specific  
advertising topic selected by the student and approved by the  
instructor.  Extensive library research will be necessary.   
Paper must be typed double-spaced using APA style.  Copies  
of all quoted or paraphrased sources (books, articles, etc.)  
must be included with the paper.  These copies should be  
properly labeled and should be in alphabetic order.  Papers   
must be submitted in duplicate (i.e., an original plus one copy).   
Papers on topics not approved by the instructor in advance will  
not be read and will receive a grade of zero.  Minimum number  
of sources: 20.  At least 50% of all sources used must be  
scholarly sources.  Length: 20-25 pages of actual text, with  
no penalty if you go over 25 pages. 

 
 
Learning Objectives 
 

1. Students will learn to write a clear statement of a scholarly research topic. 
 
2. Students will learn to justify the importance of a scholarly research topic 
in terms of theoretical significance, social significance, or methodological 
significance. 
 
3. Students will learn to write scholarly definitions of important terms and 
concepts.  These definitions should be based upon the relevant scholarly 
literature. 
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4. Students will learn to demonstrate a clear relationship between their 
chosen topics and the relevant body of theory or research pertaining to those 
topics---i.e., that their topics are logical extensions of prior studies. 
 
5. Students will learn to conduct a thorough search of the relevant body of 
scholarly research pertaining to their chosen topics.  Search procedures will 
include both manual searches and computerized databases. 
 
6. Students will learn to demonstrate scholarly analysis, synthesis, and 
inductive/deductive reasoning in discussing their research topics and drawing 
conclusions. 
 
7. Students will learn to use scholarly organization and follow the style described 
in the Publication Manual of the American Psychological Association. 
 
8. Students will write their papers using standard, college-level English---i.e., 
correct spelling, grammar, and clarity of expression. 
 
9. Students will provide copies of all documentary sources used in the paper so that 
the instructor can check for plagiarism and accuracy of citations. 
 

 
Assessment Instrument 
 
 The primary assessment instrument is reprinted below.  This instrument is given to 
students about two months in advance, and every point on it is explained in detail.  
Students are also provided with copies of "A" papers from prior semesters, so that they 
can see exactly what is required to write a successful paper.  The assessment instrument, 
in its various forms, has been successfully field tested for more than a decade. 
 
  
Assessment Criteria 
 On the individual level, a score of 140 points (70%) is the minimum score that is 
considered satisfactory on the term paper assignment.  On the course level, it is expected 
that 80 percent of the students will pass with scores of 70 percent or higher.   
 
 
Data Analysis and Feedback 
 
 When the individual row-by-row item scores of all the students are entered in a 
spreadsheet program at end of each semester, and summed from left to right rather than 
from top to bottom, this will provide diagnostic information concerning strengths and 
weaknesses of the nine items on the assessment instrument.  Items that are weak will then 
be given more emphasis in subsequent semesters, e.g., more in-class examples, more 
lecture emphasis, or specialized reading assignments dealing with the particular items that 
were weak. 
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How Term Paper Evaluation in JRNL 407 aligns with ACEJMC values   
 
 Think Critically, Conduct Research, Write Clearly, Self-critical evaluation for 
grammar, Apply technology 
 

  
Quantitative Measures of Learning Demonstrated in Term Paper Assignment (50% of 

the entire course grade) 
----------------------------------------------------------------------- 

 
All term papers are double-graded, first by an experienced graduate assistant and then by the 
course instructor.  The tests are measured against nine criteria that include five ACEJMC 
values.  The Evaluation column is figured as a percentage. 
 
Assignment Criterion Evaluation Corresponding 
  ACEJMC Standard 
 
1. Clear statement of  --- 
    research topic   
-------------------------------------------------------------------------------------------- 
2. Justification of topic  --- 
    importance   
-------------------------------------------------------------------------------------------- 
3. Definition of important  --- 
    terms and concepts   
-------------------------------------------------------------------------------------------- 
4. Relationship of topic to  7. Conduct research and 
   previous theory and/or  evaluate information by 
   research is made clear  methods appropriate to  
  the communication  
  professions in which  
  they work 
-------------------------------------------------------------------------------------------- 
5. Thoroughness of  7. Conduct research and 
    library research  evaluate information by 
  methods appropriate to 
  the communication 
  professions in which 
  they work 
  11. Apply tools and 
  technologies appropriate 
  for the communications  
  professions in which 
  they work 
-------------------------------------------------------------------------------------------- 
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6. Appropriateness and   6. Think critically, 
   clarity of your scholarly  creatively and  
   analysis applied to the  independently 
   research topic  7. Conduct research and   
  evaluate information by 
  methods appropriate to 
  the communication 
  professions in which they 
  work 
  9. Critically evaluate their 
  own work and that of  
  others for accuracy,  
  fairness, clarity 
-------------------------------------------------------------------------------------------- 
7. Organization of paper   8. Write correctly and 
   and use of appropriate  clearly in forms and 
   scholarly style  styles appropriate for 
  the communication  
  professions, audiences  
  and purposes they serve 
-------------------------------------------------------------------------------------------- 
8. Appropriate college-  9. Critically evaluate  
   level use of the English  their own work for . . . 
   language                                                 grammatical correctness 
-------------------------------------------------------------------------------------------- 
9. Copies of documentary  --- 
   sources properly  
   identified and included in 
   alphabetic order in 
   folder  
   
-------------------------------------------------------------------------------------------- 
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Social Issues in Advertising (JRNL 407) - Quantitative Measure of Learning of First 
Amendment Freedoms 

-------------------------------------------------------------------------- 
 

Background 
 
  Early in the semester an unannounced quiz is given to determine the students’ 
knowledge of which specific freedoms are protected by the First Amendment. This quiz is 
only for diagnostic purposes. 
 
 Later in the semester a major lecture is given on the First Amendment and on other 
numerous aspects of the regulation of advertising.  Then, as part of the final exam, 
students are required to specify which specific freedoms are protected by the First 
Amendment. 
 
 Based on an objective, quantitative measure of learning, it can be determined if students 
know significantly more about the freedoms protected by the First Amendment at the end 
of the course than at the beginning. 
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Appendix 1  Criteria Measured by JRNL 310 WRITING TEST – Anita J. Stoner 
 
  
Early in the semester and then as part of the final exam, the instructor gives notes from 
which to write a hard-news story. Both the earlier and later story versions were evaluated, 
with the following results: 
 
Assessment of leads 
 
Quantitative assessment: How many students buried the lead on pretest compared to post-
test? 
 
Qualitative assessment of quality of the lead on pre-test vs. post-test writing samples 
 
Quantitative assessment of fact errors and serious omissions pretest vs. post-test 
 
Quantitative assessment of other important qualities – libel, attribution, balance pretest vs. 
post-test 
 
Qualitative assessment of journalistic inquisitiveness: 
 
Instructor writes in bold on the final exam instructions, “Consider what you might do as a 
reporter.”  Some classes and students realize that this means they can ask questions; other 
class and students don’t realize and write the story from the press release.  More advanced 
reporting techniques are rewarded. 
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Appendix 2   JRNL 310 Writing Test – Laura Hlavach 
 
 Laura Hlavach’s JRNL 310 AP Style, Grammar and Editing Test 1, Part 2 instructions:  
 
Here are reportersÕ notes from stories that appeared Sept. 8, 9 and 10, 2006, in the 
Chicago Tribune. Assume you are writing a 300- to 400-word hard news, Òinverted 
pyramidÓ-style story for the Monday, Sept. 11, 2006, issue of the Daily Egyptian. ...  
 
Chronological timeline: On Aug. 6, 2006, an American news reporter, his driver, and his 
interpreter were arrested in Sudan’s war-torn Darfur region by pro-Sudanese government 
forces. Arrested were American reporter Paul Salopek, Chad citizen and driver Idriss 
Abdulraham Anu, and Chad citizen and interpreter Suleiman Abakar Moussa.  
 
On Aug. 20, Salopek was formally charged with espionage, writing “false news,” passing 
information illegally, and entering Sudan without a visa. 
When arrested, Salopek was on a scheduled leave of absence from the Chicago Tribune. 
Salopek was working on a freelance article for National Geographic magazine. Editors at 
both news organizations denied the espionage and other criminal charges. Salopek 
admitted he had entered Sudan without a visa, which is a civil violation. 
 
On Thursday, Sept. 7, New Mexico Gov. Bill Richardson flew to Sudan’s capital, 
Khartoum. Traveling with Richardson was Salopek’s wife (Linda Lynch) and Chicago 
Tribune Editor Ann Marie Lipinski, among others. 
 
On Friday, Sept. 8, Richardson met with Sudan’s president, Omar al-Bashir, to seek 
release of all three men on humanitarian grounds. Al-Bashir agreed to their release. 
 
On Saturday, Sept. 9, Richardson flew to meet with the governor of the North Darfur state 
in the state capital, El Fasher. 
 
Salopek, his driver and his interpreter were scheduled to go on trial Sunday, Sept. 10, in El 
Fasher. On Sunday, Sept. 10, Salopek flew to his home state of New Mexico. The other 
two men arrested returned to Chad. 
 
Background on individuals: 
Paul Salopek is 44. He twice won the Pulitzer Prize. He is married to Linda Lynch, an 
artist who lives in New Mexico. 
 
New Mexico Gov. Bill Richardson is a Democrat. He is a former United Nations 
ambassador, congressman and U.S. energy secretary. He has helped negotiate the release 
of detainees in Sudan, North Korea and Cuba. Ten years ago, he met al-Bashir and the 
Sudanese ambassador to the United States when Richardson helped negotiate the release 
of an Albuquerque pilot and three Red Cross workers taken hostage by rebels. 
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Quotations:  
from Chicago Tribune Editor Ann Marie Lipinski: 
* [on Friday, she said Salopek is] “one of the most humble and distinguished journalists I 
have ever worked with. He has an amazing ability to really connect with the people he 
writes about, and there is a stack of letters I hope to show him someday from his readers 
and people he has written about, asking how they can help.” 
* “It’s been a long three weeks since we learned of Paul’s disappearance.” 
 
from Salopek’s wife, Linda Lynch (who has been able to speak almost daily with her 
husband by telephone) : 
* “This has been a very trying time.” 
* “I am deeply grateful to President al-Bashir for releasing Paul on humanitarian grounds 
and restoring our family.” 
* “Paul and I apologize for his entering the country without a visa.” 
 
from Paul Salopek, in a telephone conversation with Lipinski late Friday or early 
Saturday, said he was “dancing in the moonlight” (having learned of the agreement 
between al-Bashir and Richardson) 
* “It’s terrific news. It’s been a long 33 days.” 
* “We were steeling ourselves for the trial.” 
* “This is quite a surprise. I realize I have an enormous beer tab to pay off, and I look 
forward to dispensing it.” 
 
from New Mexico Gov. Bill Richardson (who said al-Bashir’s announcement of plans to 
release all three men came quickly and unexpectedly) 
* “I was surprised but confident. I figured there was a 50-50 chance.” 
* “I figured it would take more time.” 
* “The personal connection helped” (referring to his working with al-Bashir in 1996) 
* “I separated the political differences [and said] this would be viewed as a humanitarian 
gesture.” 
* Richardson said he emphasized that Salopek is not a spy, just a journalist “doing his 
job.”  
 
 

  
 
Grading sheet for Hlavach’s JRNL-310 AP Style, Grammar and Editing Test 1, Part 2  
 
You were instructed to write  a 300- to 400-word hard news, Òinverted pyramidÓ-style 
story for the Monday, Sept. 11, 2006, issue of the Daily Egyptian. Your word count was 
____________.  
 
A. Lead:                                                  (worth up to 10 points) your score _______  of 10 
Remember, you were instructed to write a hard news, “inverted pyramid”-style story. That 
means your lead should have focused on the freshest, newest element of the story — that 
the journalist has been released. There are several possible correct approaches to this 
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focus. Your lead could have sounded something like:  “A prize-winning U.S. journalist 
has been released and is home after being detained for 33 days in Sudan.” Details, 
including his name and Bill Richardson’s role in the release, could wait until later in the 
story, as could information about the two Chad detainees.  Your lead:  
_____ really caught my attention! Excellent 
_____ was good 
_____ was fair but ho-hum 
_____ was too long 
_____ “backed” into story 
_____ did not focus on the most recent angle of the story 
 
B. Accurate, complete, well organized?              (worth up to 10 points) 

 your score _______  of 10 
Regarding accuracy [See orange highlighting.] 
_____ # of times you misspelled a proper name of a place or a person 
_____ # of other factual errors [FE = factual error] or factual gaps [FG = factual gap] 
 
Regarding organization and focus, your story was ...  
_____ well focused with a flow following your lead 
_____ somewhat unfocused  
_____ unfocused, merely chronological 
 
C. Is your news story tone appropriate, free of your own opinion?  

(worth up to 10 points)  
your score _______  of 10 

____ # of spots where a commentary tone inappropriately sneaked in. [See pink 
highlighting.]  
 
D. Grammar, style and spelling errors?           (worth up to 10 points)  

your score _______  of 10 
____ # of punctuation errors [See yellow highlighting.] 
____ # of spelling errors, typos [See orange highlighting.] 
 
E.  Good use of direct quotations supplied?  (worth up to 10 points) your score ______  
of 10 
Did you create any quotations where there weren’t any? (The answer should be no.) 
Did you change the wording of any of the direct quotations supplied? (The answer should 
be no.) 
Did you use enough direct quotations to supply a “human voice”? (The answer should be 
yes.) 
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Appendix 3   Grammar Test Bank for JRNL 290 
 
Examples of how questions might be constructed: 
Spell: nonessential. 
Define: nonessential clause. 
Explain the function on nonessential clauses. 
Give an example of a nonessential clause. 
Use a nonessential clause in a sentence. 
Distinguish between an essential and a nonessential clause in three ways. 
Diagnose: The party opposes quotas which are contrary to its principles. 
Explain the problem: DonÕt use commas which arenÕt necessary. 
Edit the previous sentence. 
 
 What are the two most basic requirements for a complete sentence? 
 Distinguish between subject and predicate. 
 Distinguish between a complete subject and a simple subject. 
 Distinguish between a clause and a phrase. 
 Name two kinds of clauses. 
 Distinguish between an independent clause and a dependent clause. 
 Spell dependent. 
 Name two kinds of dependent clauses. 
 Name three ways to distinguish between an essential clause and a nonessential 
clause. 
 Spell nonessential. 
 Give an example of an essential word, an essential phrase and an essential clause. 
 Give an example of a nonessential word, a nonessential phrase and a nonessential 
clause. 
 Distinguish between a simple, complex and compound sentence. 
 Give an example of a simple, a complex and a compound sentence.  
 Name four ways to classify sentences according to what they do. 
 What is a run-on (or fused) sentence? 
 What is a comma splice? 
 Explain how to fix a run-on sentence. 
 Explain why this sentence is ungrammatical: 

The book was expensive, however it was worth the price. 
 Explain four ways to fix the previous sentence.  
Name the parts of speech. Use and label each of them in one or more sentences. 
 Distinguish between proper nouns and common nouns. 
 What is a gerund? 
 Give an example of a gerund. 
 What is a collective noun? 
 Give three examples of collective nouns. 
 What is an antecedent? 
 In what ways must a pronoun agree with its antecedent? 
 Define number. 
 Define gender. 
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 Define case. 
 Explain the problems in grammatical terms: 
 1. Everyone wants to have your own way. 
 2. Everyone wants to have his own way. 
 3. Everyone wants to have their own way. 
 Name the three cases of personal pronouns and give all the examples of each. 
 What are the only words in English that show case? What part of speech are they? 
 Spell possessive. 
 Name two kinds of possessive pronouns according to their function. 
 Give all of the examples of both kinds of possessive pronouns. 
 Distinguish between a personal pronoun and an indefinite pronoun. 
 Delete the incorrect words: (Someones Ð SomeonesÕ Ð SomeoneÕs) in the kitchen 
with Dinah, but who is (anybodiesÐ anybodyÕsÐanybodiesÕÐanybodysÕÐanybodieÕs) guess. 
 What is the function of relative pronouns? 
 Give three examples of relative pronouns. 
 Distinguish between who and whom. 
 Distinguish between that and which. 
 Distinguish between that/which and who/whom. 
 What is the function of demonstrative pronoun? 
 Give an example of a demonstrative pronoun. 
 Why are demonstrative pronouns troublesome? 
 Name the cases of personal pronouns and give an example of each. 
 What do verbs do?  
 Verbs usually are referred to in what form? 
 Give an example of a verb in the infinitive. 
 Verbs have tense and mood. Explain. 
 Name the six basic tenses of English verbs. Give an example of each. 
 What is a compound verb? 
 Give an example of a compound verb. 
 In what person is formal writing normally conducted? 
 Conjugate the verb to eat in the each of the six basic tenses. (Also other verbs.) 
 What are the principal parts of any verb? 
 Name the principal parts of the verb to lie (meaning to recline). (Also other verbs.) 
 Distinguish between to lie (meaning to recline) and to lay as types of verbs. 
 In what way are to lie and to lay identical? 
 Conjugate to lie (meaning to recline) and to lay in the present perfect tense. 
 Distinguish between affect and effect. Then use each in three sentences. 
 Define: S-V-O. 
 What kind of a verb is the V in S-V-O? 
 How is the present perfect tense constructed? Past perfect? 
 Why is it wrong to say Òhave gotÓ (in addition to the redundancy)? 
 Name three moods of a verb. 
 Distinguish between transitive and intransitive without using examples. 
 Write a sentence using a transitive verb. Write another sentence using the same 
verb as intransitive. 
 Name three verbs that are always transitive. 
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 Name three verbs that are always intransitive. 
 What is the great strength of the English language? 
 Explain the problem and edit: 
  The Dow Jones Industrial Average was down 500 points yesterday. 
 What is the only kind of verb that can have voice? 
 Name the two voices of verbs. 
 Distinguish between the active voice and the passive voice. Do not give examples. 
 Give an example of the active voice and of the passive voice and label them. 

How is the passive voice constructed? 
Conjugate to bite in the past tense, passive voice. Repeat in other tenses. 
What do good writers prefer the active voice? 
Under what circumstances might use of the passive voice be justified? 

 Distinguish between the perfect tenses and the passive voice according to the 
auxiliary verbs they employ.  
 Define linking verb. 
 Explain what each kind of linking verb does. 
 Name two kinds of linking verbs. 
 Name three linking verbs. 
 Distinguish between a linking verb that describes the subject and a linking verb 
that identifies the subject. 
 What must follow a linking verb that describes the subject? Give an example. 
 What must follow a linking verb that identifies the subject? Give an example. 
 Pronouns that follow linking verbs must be in what case? 
 Improve: The committee meeting will be held Sunday. 
 Explain all that is wrong: The reason why is because ... 
 Name four kinds of adjectives. Give an example of each and label it. 
 What is the most useful kind of adjective in journalism? 
 What is a compound modifier? 
 Write a sentence with a compound modifier. 
 How can compound modifiers contribute to clarity. 
 Name the three articles. 
 What part of speech are articles? 
 How can articles contribute to clarity? 
 Name the three forms of comparisons. 
 Name two absolute adjectives that cannot be compared. 
 What is the function of adverbs? 
 Name three adverbs? 
 What is wrong with adverbs? 
 What parts of speech do adverbs modify (describe)? 
 What is the function of prepositions? 
 Name three prepositions. Use each and label them in one or more sentences. 
 If your dog goes in the house, what should you do? 
 What is the noun or pronoun that follows a preposition called? 
 In what case is the noun or pronoun that follows a preposition? 
 What are the only two parts of speech that require the objective case? 
 What is the function of conjunctions? 
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 Name three kinds of conjunctions. 
 What is the function of a coordinating conjunction? 
 Give an example of a coordination conjunction. 
 What is a correlative conjunction? 
 Give an example of a correlative conjunction. 
 What is a subordinating conjunction? 
 Give an example of a subordinating conjunction. 
 Identify each word by its part of speech: 
  The book was quite expensive; however, he bought it because she liked it. 
  Mary is pretty, so she rarely dates ugly men without money. 
 Distinguish between its, itÕs and itsÕ as parts of speech. Use its and itÕs in one or 
more sentences. 
 Distinguish between their, there and theyÕre as parts of speech. Use each in one or 
more sentences. 
 Distinguish between whose and whoÕs as parts of speech. Use each in one or more 
sentences. 
 Distinguish between to, too and two as parts of speech. Use each in one or more 
sentences. 
 What part of speech is running? 
 In what case must the subject of a verb be? 
 In what case must the object of a verb be? 
 In what case must the object of a preposition be? 
 Fill in the blank: Subjects and verbs must agree in __________. 
 In what ways must nouns and pronouns agree? 
 What is a collective noun? 
 Give an example of a collective noun. 
 Is percent singular or plural? 
 Is none singular or plural? 
 Explain the point of this punch line: ÒBow for GodÕs sake wow.Ó 
 The section on ÒGetting it togetherÓ makes eight ÒfriendlyÓ suggestions to avoid 
ambiguity. Name them. 
 Explain why ÒhaveÓ is correct: She is one of the best actresses who (has Ð have) 
appeared in movies. 
 Delete the incorrect word or words, if any: 
  The team (is Ð are) trying (there Ð their  Ð they-re Ð its Ð itÕs itsÕ) best. 
  None of the seats (was Ð were) in the right place. 
 What are the Three Stooges of Grammar? 
 Identify the fault in each of the three following sentences: 
      1. Avoid confusing readers with misplaced modifiers. 

2. Song title: I only have eyes for you. 
3. His troubles began when a wall collapsed while fighting a fire. 

 Distinguish between a dangling modifier, a misplaced modifier and a squinting 
modifier. Define them and give examples. Correct sentences with those faults. 
 Define: virgule. 
 The authors of a book on writing identified the 20 most common errors in student 
writing. Which error ranked No. 1? No. 2? Can you recognize each error and fix it? 
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Define and give an example: 
  Ñ Cliche. 
  Ñ Euphemism. 
  Ñ Homonym. 
  Ñ Malapropism. 
  Ñ Mixed metaphor. 
  Ñ Non sequitur. 
  Ñ Oxymoron. 
  Ñ Faulty parallelism. 
  Ñ Redundancy. 
  Ñ Vague intensifier. 
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Appendix 4  Quiz show - the answers 

Let's play a version of a popular quiz show. You know the procedure: The instructor 
gives the answers, and the contestants ask the questions. 

In this version, the instructor provides an example of a common mistake and the 
contestant asks what it is, either by the name of the mistake or the name of the usage that 
was intended. 

The point of the game is to sharpen students' grammatical vocabulary by recalling 
the right terms. Contestants are welcome to treat the ailing sentence, but the point of the 
game is to make a diagnosis. 

Here's an example to get everyone started: In No. 1, the question a contestant should 
ask is: "What is a run-on sentence?" 

We thank Copy Editor newsletter for the inspiration and format for this game. 
 

1. Journalists today have no choice they must use 
computers. Problem: Two independent clauses are 
improperly joined. 

 
2. I  feel badly about not answer ing Question 1 proper ly. 

Problem: Badly, an adverb, should be bad, an adjective, because it follows this 
kind of verb. 
 
3. Debate over  the clocktower is heating up again. Dir ty and difficult to clean, city 
officials are looking for ideas about what to do. 

Problem: Because of this fault, Dirty and difficult to clean refers to city officials, 
which might be true, but it's not what the writer meant. 
 
4. The victim struggled with the man who strangled her  for three or four  
minutes before passing out and dying. 

Problem: Who passed out and died? The writer meant the victim, but the sentence 
implies that it was the man. 
 
5. Those who tell lies often are found out. 

Problem: The placement of often makes the sentence ambiguous. The reader can't 
tell if it modifies tell or are found out. 

 
6. The pioneers forged westward, taking their women and children with 

them. Problem: The sentence implies that all the pioneers were men. 
 
7. Wi ll Hillary Rodham Clinton run for president after  her  husband's term 

expires? The choice is her 's. 
Problem: The apostrophe doesn't belong in her's. This type of pronoun never 

takes an apostrophe. 
 
8. Born in 1956, Bill Clinton likes to play the saxophone. 

Problem: His musical interests are unrelated to the year of his birth.
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9. The team won their first game Thursday. 
Problem: Team is singular. Verbs and pronouns that refer to it must agree in 
number. 

 
10. Beauty is it's own excuse for being. 

Problem: The sentence requires this type of pronoun, which never takes an 
apostrophe, instead of a contraction. 

 
11. Don't use commas which aren't necessary. 

Problem: Since commas obviously are necessary in some cases, which should be 
changed to that. It is the preferred word to introduce this kind of clause. 

 
12. Tiger  Woods is one of the best golfers who has ever  played in the Western Open. 

a. Problem: Has should be have, because it takes its number from who, which 
is this part of speech. 

b. Problem: Who takes its number from golfers, which is related to who in this 
way. 

 
13. I  have got better  gas mileage from my present car than from my previous car. 

Problem: Got should be gotten. It is this principal part of the verb to get. 
 

14. He doesn't always approve of the behavior of Dennis Rodman, but he wishes 
he was like him. 

Problem: Was should be were. If the clause is contrary to fact or if it expresses 
doubts, wishes or regrets, it requires this mood of the verb. 
 
15. Every time the chips were down, the president backed him to the hilt. 

Problem: Chips is one image; hilt is a different image. Stick to one, and you'll 
avoid this kind of mistake. 
 
16. Headline: Police help dog bite victim. 

Problem: Without a hyphen between dog and bite, it's not clear whether the 
police are helping the dog or the victim. The hyphen sets up this type of construction. 
 
17. " Star Wars"  is currently playing at the theater . 

Problem: Currently duplicates the work of the present tense. 
 
18. Many employees are dramatically better off because of the very successful 
sales campaign. 

Problem: Little meaning is added by words like many, dramatically and very. 
 
 
19. The CIA is either  inefficient or the organization is corrupt. 

Problem: The organization is should be deleted so the structure that follows 
or can parallel the structure that follows either. 
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20. The 84-year-old man passed away Sunday.  
   Problem: Died is more direct than passed away. 

 
21. He was only a meteorologist, but when he looked into her  eyes he could tell 
whether . 

Problem: OK, it's a pun that sounds better than it reads, but the pun turns on the 
confusion between words with similar sounds and dissimilar spellings and meanings. The 
confusion is identified with this term. 

22. A home seller  who consults a realtor can be sure of getting a sales agent who 
subscr ibes to the code of ethics of a national organization. 

Problem: Realtor should be capitalized because it has this kind of legal protection. 
 
23. The federal agency is like a giant octopus, spreading its testicles across the 

state.  
Problem: The speaker, in slight command of his vocabulary, got unintended 

laughs by committing this grammatical atrocity. 

24. Getting an " A"  in this course is a definite possibility. 
Problem: Definite and possibi l i ty have opposite meanings. This fault combines 

words that are mutually exclusive. 
 
25. She is a member of the Class of `02. 

Problem: The writer has used a quotation mark instead of the correct punctuation. 
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Appendix 5 
Faults identified by category 

(based on the first two papers) 
 
Academic departments 
Academic titles 
Academic degrees 
Abbreviations 
Ages 
Agreement (subject/verb, noun/pronoun 
Attribute (how to) 
Capitalization 
Contractions/possessives/plurals 
Comma fault 
Dangling modifier 
Dash 
Dates, times 
Editorializing 
Essential, nonessential 
First/second reference 
Folo directions (length, heading, margins etc.) 
Get to the point 
Homonyms (esp. its, there, affect) 
Hyphen 
Hopefully 
List (how to) 
Numerals 
Over, more than 
Period 
Semicolon 
Political parties 
Redundancy 
Run-on sentence/comma splice 
Spelling (esp. names) 
Said 
Semicolon 
Sexism (his, her) 
States 
Titles 
Vague intensifier 
Verb form 
Who, whom 
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Appendix 6   Faults identified by student 
        (based on the first two papers) 

 
 Student 1 
Comma -- 2 
Dangling modifier Ð 1, 2,  
Fused comma Ð 1 (comma splice) 
Heading Ð 1b, 2 
Hopefully -- 1 
List Ð 1, 2 
Paragraph indent Ð 2 
Quotation Ð 1, 2 
Third person Ð 1 
Title Ð 2,  
Vague intensifier -- 2 
 
 Student 2 
Academic depts. Ð 1 
Abbreviations Ð 1 
Agreement Ð 1 (noun/pronoun) 
Apostrophe Ð 1 (possessive) 
C/P/P Ð 2,  
Dangling modifier Ð 2,  
Editorializing Ð 2,  
Get to the point Ð 2,  
Homonym Ð 2 (there, their, theyÕre),  
List Ð 1, 2 (paragraphing),  
Quotation Ð 1, 2 (use narrative style),  
Semicolon Ð 1 
Sentence Ð 2 (comma splice) 
Third person Ð 1, 2,  
Vague intensifier Ð 2,  
Verbs Ð 1 (present perfect, past participle) 
 
 Student 3 
Academic depts. Ð 1 
Attribution Ð 2 (feels, believes) 
Editorializing -- 2 
Essential, nonessential Ð 2 
Graduate Ð 1 
List Ð 1 
Paragraphs Ð 2 (shorten) 
Political parties Ð 2 
Quotation Ð 1, 2 
Third person Ð 1, 2 
Toward Ð 1 
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Who, whom -- 2 
 

Student 4 
Abbreviations -- 1 
Compound sentence Ð 1 (comma) 
Essential, nonessential -- 2 
Farther, further -- 1 
Fused Ð 1b (comma splice,  
Homonym Ð 1 (alley) 
Misplaced modifier -- 2 
Newspaper names Ð 1 (roman, not ital) 
Party affiliation -- 2 
Quotation Ð 1 
Redundant Ð 1 
Title Ð 2 (capitalization) 
Vague intensifiers -- 2 
Who, whom -- 2 
 
 Student 5 
Academic depts. Ð 1 
Comma after introductory element Ð 2,  
Compound sentence Ð 1 (comma) 
First/Second reference -- 2 
Fused sentence Ð 1,  
Homonym Ð 2 (there),  
Nouns Ð 1 (capitalization, proper vs. common) 
List Ð 1,  
Quotation Ð 1, 2 
Said Ð 2 
Third person Ð 2,  
Second person -- 1 
Who, whom for people Ð 1 
 
 Student 6 
Academic degrees Ð 1  
Academic depts. Ð 1  
Compound sentence Ð 1 (comma) 
Commas Ð 1 (with quote marks) 
Essential, nonessential Ð 1 
Fused Ð 1 (comma splice) 
List Ð 1 
Quotation -- 1 
States Ð 1 
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Student 7 
Abbreviations Ð 1 
Apposition Ð 1 (setting off)  
Capitalization Ð 2,  
Commas Ð 2 (with quote marks),  
e-mail not sent Ð 2,  
First/second reference Ð 2,  
Folo directions Ð 2 (length, type size, margins) 
Hopefully Ð 1 
Quotation Ð 1, 2 
States Ð 1 (abbreviation) 
Vague intensifier Ð 1 
 
 Student 8 
Academic depts. Ð 1 
Comma Ð 2 (setting off) 
Essential, nonessential Ð 1 
Dangling modifier -- 1 
Dash Ð 1 
Period Ð 2,  
Quotation Ð 2 (especially transition to new speaker),  
Semicolon vs. comma Ð 2,  
Vague pronoun reference Ð 2,  
Verbs Ð 1 
 
 Student 9 
Abbreviations Ð 1 
Academic depts. Ð 1 
Agreement Ð 1 (noun, pronoun) 
First/second reference Ð 1 
Heading -- 1 
List Ð 1, 2 
Nouns (capitalization, proper vs. common),  
Numerals Ð 1 
Parallelism Ð 1 
Political parties Ð 2,  
Quotation Ð 1, 2 
Semicolon Ð 2,  
Titles Ð 2 (legislative, party affiliation) 
Vague intensifier Ð 2,  
Word choice Ð 2,  
 
 Student 10 
Abbreviations Ð 1 
Academic depts. Ð 1, 2,  
Apposition Ð 1 (setting off, comma) 
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Agreement Ð 1 (number) 
C/P/P Ð 1 
Dates, months Ð 2,  
First/second reference Ð 2,  
List Ð 1, 2,  
Possessive Ð 2,  
Quotation Ð 1, 2 (attribution),  
Said Ð 2,  
Sentence Ð 1 (inc.) 
Third person Ð 2,  
Verb tense Ð 1 
 
 Student 11 
Abbreviation Ð 1 
Assignment Ð 2 (missed the point),  
First/second reference Ð 2,  
Fused Ð 1 (comma splice) 
Hyphen Ð 1 (compound mod) 
Quotation Ð 1, 2 (attribution),  
Said Ð 2,  
Second reference Ð 1 
Sentence Ð 2 (incomplete),  
Spelling Ð 2 (name!),  
Title Ð 2 (capitalization),  
Who, whom Ð 1 (for people) 
 
 Student 12 
Agreement Ð 2 (subject, verb),  
Attribution Ð 2,  
Comma Ð 2 (used in a sentence not compound),  
Dangling modifier Ð 1 
Essential, nonessential 
Follow instructions -- 1 
Hyphen Ð 1 (compound mod) 
Quotations Ð 1, 2,  
Sexism Ð 1 (his, her) 
Titles Ð 2,  
Verbs Ð 1 (use simple future) 
Verbs Ð 1 (principal parts) 
 
 Student 13 
Margins Ð 1 
Short Ð 1 
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Student 14 
Abbreviations Ð 1 
Attribution Ð 2 (only said),  
Academic depts. -- 1 
Homonyms Ð 1 (there, trial/trail), 2 (there),  
Fused Ð 1 (run-on) 
List Ð 1 
Margins -- 1 
Quotation Ð 1 
Said Ð 2 (not believes, feels etc.),  
Third person Ð 2,  
Vague intensifiers Ð 1, 2,  
Verb Ð 2 (past tense for past events),  
 
 Student 15 
Academic depts. Ð 1 
Homonym -- 1 (then, than) 
Inc. sentence Ð 1 
List Ð 1 
Quotation Ð 1 
Said Ð 1 
There were Ð 1 
Who/whom Ð 1 (for people) 
Vague intensifier Ð 1 
 
 Student 16 
Academic degrees -- 1 
Academic depts. Ð 1 
Affect, effect Ð 2,  
Couple Ð 1 (takes of) 
Homonym Ð 1 (new, knew) 
List Ð 1 
Numerals Ð 1 
Parallelism -- 1 
Quotation Ð 1, 2,  
Said Ð 2 (not feels, believes).  
Third person Ð 2,  
Titles Ð 2,  
Vague Ð 1, 2 
Verbs Ð 1 (split infinitive) 
Who, whom Ð 2,  
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Student 17 
Abbreviations Ð 1 
Comma Ð 1 
Essential, nonessential Ð1 (apposition) 
First/second reference Ð 2,  
Fused Ð 1 (comma splice), 2,  
Get to the point Ð 2,  
Numerals Ð 1 
Over, more than Ð 2,  
Semicolon Ð 1 
Spelling Ð 2 (names!),  
Third person Ð 2,  
Quotation Ð 1 
 
 Student 18 
Ages -- 1 
Academic degrees Ð 1 
Compound sentence Ð 1 (comma) 
Editorializing Ð 2 (stay out of your story),  
Essential, nonessential Ð 1 (apposition, setting off) 
Get to the point Ð 2,  
Noun Ð 2 (common vs proper/capitalization),   
Quotations Ð 1, 2,  
Possessive Ð 1 
Vague Ð 1 
Verbs Ð 1 (progressive tense) 
Verbs Ð 1 (split infinitive) 
Who he? Ð 2 (identify source),  
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Appendix 7     JRNL 332 Journalism Law 
 
Relation of JRNL 332 Multiple Choice Exam Questions to Bloom’s Taxonomy 
 
“Awareness: familiarity with specific information, including facts, concepts, theories, 
laws and regulations, processes and effects.” Here are two JRNL 332 questions that test 
awareness. 
 
Example 1 tests awareness of a key legal definition as well as a broader understanding of 
the structure and sources of U.S. law: 
 
1. “Common law”  
 a. can be found in federal and state statutes. 
 b. can be found in each state’s constitution. 
 c. can be found in a judge’s court opinion, when the judge decides what the 
outcome should be in the facts of the suit before him based on how other judges, often in 
his state, have decided similar cases. 
 d. can be found in the rules and regulations of administrative agencies. 
 
 
Example 2 tests awareness of the structure of legal citations (information necessary for 
independent legal research) as well as a broader understanding of court structure and the 
precedential values of different opinions: 
 
2. Near v. Minnesota, 283 U.S. 697 (1931) is: 
 a. a U.S. Supreme Court opinion that can be found in volume 283 
 b. a Minnesota trial court opinion that can be found in volume 1931 
 c. a federal appellate court opinion discussing libel 
 d. a U.S. Supreme Court opinion that can be found in volume 697 
 
“Understanding: assimilation and comprehension of information, concepts, theories and 
ideas.” 
Here, Example 3 tests how well students understand the U.S. Supreme Court’s rationale 
stated in an opinion, as well as the opinion’s outcome and broader implications: 
 
3. In its 1974 Miami Herald Publishing Co. v. Tornillo decision, the U.S. Supreme Court 
held: 
 a. a newspaper is subject to the same regulations as broadcasters when it comes to 
political candidates’ access to the medium; 
 b. a newspaper cannot be forced to print a candidate’s reply to critical editorials; 
 c. a newspaper can be forced to provide free space to candidates running for 
federal office; 
 d. a newspaper must accept and publish for free editorial matter from a political 
candidate who claims to be the victim of unfair attacks. 
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“Application: competence in relating and applying skills, information, concepts, theories 
and ideas to the accomplishment of tasks.” Here, Example 4 requires students to apply 
their understanding of key court opinions and statutes to a hypothetical fact situation to 
predict what a court, following precedent or interpreting statutory language, would hold: 
 
4. Assume Jane Doe is state governor and is running for reelection in WKRP-TV’s state. 
Three days before the election, Doe calls a press conference to announce the creation of a 
new antiterrorism program. Which one of the following statements is true? 
 a. By law, WKRP-TV must cover the press conference live, in its entirety. 
 b. If Doe runs a 30-second ad during the 6 p.m. newscast, Doe’s opponents must 
be allowed the opportunity to buy and run a 30-second ad during the 6 p.m. newscast. 
 c. WKRP-TV is required by law to hold a debate on the new antiterrorism 
program, since it involves a public controversy, and must invite Doe and all her 
opponents. 
 d. If WKRP-TV runs a 90-second news story about the press conference, by law 
the station must run a 90-second news story on each of Doe’s opponents. 
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Appendix 8   JRNL 332 Journalism Law - Hypotheticals   
 

Hlavach’s Journalism Law spring 2007 — Exam 3, Part 2  
 
Hypothetical #2: You live in the 51st U.S. state, Utopia. You are editor of the Metropolis 
News Service, which runs an online Web news service. Anyone with Internet access can 
view your Web site for free. There are no subscriptions. You fund the site by selling Web 
ad space. The higher the number of “hits/ visits” one of your Web pages has, the more you 
charge for ads that appear on that page. 
 One popular, “frequently visited” feature offered on your Web site is a weekly 
animated political cartoon by Mytee Liberal.  
 Through friends at a publishing company, Liberal has learned that former U.S. 
Secretary of State Colin Powell has a written a 500-page book, “My Life with Dubya.” 
The book is now at the publisher and should hit the bookstores right before Christmas. 
Liberal called in favors and has a copy of the one Powell chapter that most interests 
Liberal, titled “Where, oh Where, Were the Weapons of Mass Destruction?”  It is 15 
pages long. 
 Liberal has hired an actor to imitate Powell’s voice and is working on a cartoon 
animation based on Powell’s chapter. In the animation, Liberal would have the actor 
(imitating Powell’s voice, but in a comic manner) read certain sentences from Powell’s 
chapter while Liberal’s cartoon characters “run around Iraq” searching all sorts of unlikely 
places, finding nothing and blowing up each spot after nothing is found. Liberal argues 
that he intends his animated political cartoon to be a parody and a commentary on what 
Liberal believes was the disingenuous position Powell and Bush took regarding whether 
there were “weapons of mass destruction” in Iraq. 
 Liberal’s weekly animations generally are no longer than two minutes. Liberal 
says this Powell parody will not be any longer than two minutes and probably will use no 
more than 10 direct quotations from Powell’s chapter. Liberal says his animation will be 
critical of Powell. Liberal doesn’t think it would do any good to seek Powell’s permission 
to use the quotations since Liberal assumes that Powell will not grant permission. 
 (By the way, in the past, Liberal’s animations have made fun of and severely 
criticized the U.S. Supreme Court, particularly former Chief Justice Rehnquist and Justice 
Scalia. Liberal’s animation about Scalia made the justice sound and look like the cartoon 
character/ hunter Elmer Fudd.) 
 
Your task: Pretend you are writing a legal analysis memo for your news service’s chief 
executive officer. Without judging whether you agree with or support LiberalÕs political 
message or whether you have ethical concerns about LiberalÕs plan, address in the memo 
to your CEO the following legal questions: 
 
1. What legal concerns might be raised if Liberal’s animation uses, without permission, 
these direct quotations from Powell’s unpublished book? 
2. How well does Liberal’s borrowing of parts of Powell’s book fit the four “fair use” 
factors of U.S. copyright law 
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Appendix 9  JRNL 332 Journalism Law - Learning Assessment Report  
Grading sheet for hypothetical 

 
Hlavach’s JRNL-332, spring 2007 — Exam 3, Part 2  Your name: 
___________________ 
 Essay 2 (copyright)  “Did you discuss ...” checklist  Raw score: _____  
out of  21 
         Total score: _____ 
out of 25 
1. Did you outline the four “fair use” factors of U.S. copyright law—17 U.S.C. section 
107? 
____ “ (1) the purpose and character of the use, including whether such use is of a 
commercial nature or is for nonprofit educational purposes;” 
____ “(2) the nature of the copyrighted work;” 
____ “(3) the amount and substantiality of the portion used in relation to the copyrighted 
work as a whole; and” 
____ “(4) “the effect of the use upon the potential market for or value of the copyrighted 
work.” 
 
2. Did you discuss how each of these four factors weighed into the U.S. Supreme Court’s 
decision in Harper & Row Publishers, Inc. v. Nation Enterprises (the Ford memoirs 
case)? 
____ “ (1) the purpose and character of the use, ... ;” 
____ “(2) the nature of the copyrighted work;” 
____ “(3) the amount and substantiality of the portion used ... ; and” 
____ “(4) “the effect of the use upon the potential market for or value of the copyrighted 
work.” 
 
3. Did you discuss how each of these four factors weighed into the U.S. Supreme Court’s 
decision in Campbell v. Acuff-Rose Music, Inc.(the rap parody of “Oh, Pretty Woman” 
case)? 
____ “ (1) the purpose and character of the use, ... ;” 
____ “(2) the nature of the copyrighted work;” 
____ “(3) the amount and substantiality of the portion used ... ; and” 
____ “(4) “the effect of the use upon the potential market for or value of the copyrighted 
work.” 
 
4. Did you apply each of these four factors to the hypothetical facts outlined in the 
essay?  
____ “ (1) the purpose and character of the use, including whether such use is of a 
commercial nature or is for nonprofit educational purposes;” 
____ “(2) the nature of the copyrighted work;” 
____ “(3) the amount and substantiality of the portion used in relation to the copyrighted 
work as a whole; and” 
____ “(4) “the effect of the use upon the potential market for or value of the copyrighted 
work.” 
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5. Did you make comparisons between the hypothetical facts and the facts in the U.S. 
Supreme Court’s decisions in  Harper & Row Publishers, Inc. v. Nation Enterprises and 
Campbell v. Acuff-Rose Music?  
____ “ (1) the purpose and character of the use ... ;” 
____ “(2) the nature of the copyrighted work;” 
____ “(3) the amount and substantiality of the portion uses ... ; and” 
____ “(4) “the effect of the use upon the potential market for or value of the copyrighted 
work.” 
 
6. _____ Did you mention that the court must weigh all four factors? 
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APPENDIX 10 
      INTERNSHIP EVALUATION FORM 
 
SOUTHERN ILL INOIS UNIVERSITY CARBONDALE 
 

 
 

SPONSORÕS FINAL EVALUATION OF INTERN 
 

Thank you for sponsoring a student intern from SIUCÕs College of Mass 
Communication and Media Ar ts.  This form serves as a comprehensive evaluation of 
the internÕs progress at the end of the internship. This form must be received before your 
internÕs grade for the internship can be recorded.  Please complete the form and return it 
by mail, email, or fax no later than Monday, July 30, 2007 to:  
 

Krissi Geary-Boehm, Coordinator of Internships and Placement 
College of Mass Communication and Media Arts, DeanÕs Office, Mailcode 6606 
Southern Illinois University Carbondale 
Carbondale, Illinois, 62901  
Phone: 618-453-8637  Fax: 618-453-7714        Email: kgeary@siu.edu 

 
Sponsoring Internship Site: ________________________________________________ 
 
Evaluator: ______________________________________________________________  
 
Position: _______________________________________________________________ 
 
InternÕs Name: __________________________________________________________ 
 
InternÕs Department or Work Area: ________________________________________ 
 
Approximately how many hours did the student intern work dur ing the internship?  
 
________________________________________________________________________ 
 
Please rate the internÕs performance in each of the following areas:  
 
PROFESSIONAL COMPETENCE: 
 
When the student began the internship, did he/she possess the necessary skills expected 
from interns? 
 
________ Yes      ________ Only to a limited extent 
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________ Needed some help in the beginning ________ Definitely deficient 
 
Comments: ______________________________________________________________ 
 
________________________________________________________________________ 
 
 
GENERAL TECHNICAL SKILLS AND KNOWL EDGE: 
 
 Excelle

nt  
Good Fair  Poor  Not 

Applica
ble  

Job knowledge       
Adaptability to 
varying positions  

     

Quantity of work       
Quality of work       
Attention to detail       
Thoroughness       
Accuracy       
Critical thinking 
skills  

     

Completion of 
assignments on time  

     

Evidence of 
development and 
progress  

     

 
Comments: ______________________________________________________________ 
 
________________________________________________________________________ 
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COMMUNICATION RELATED SKILLS: 
 
 Excelle

nt  
Good Fair  Poor  Not 

Applica
ble  

Written communication       
Oral communication       
Listening skills       
Communication/relation
shi p with supervisors  

     

Communication/relation
ship with co - workers  

     

Followed instructions       
Asked questions (if 
need arose)  

     

Cooperated with others       
Interaction with 
clients  

     

Reactions to criticism       
 
Comments: ______________________________________________________________ 
 
________________________________________________________________________ 
 
 
 
NON-TECHNICAL SKILLS: 
 
 Excellent  Good Fair  Poor  Not 

Applicable  
Motivation/enthusiasm       
Initiative/self - reliance       
Dependab ility       
Attendance/punctuality       
Creativity/imagination       
Willingness to learn new 
tasks  

     

Assertiveness       
Judgment       
Professional/appropriate 
dress and appearance  

     

Overall attitude       
 
Comments: ______________________________________________________________ 
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________________________________________________________________________ 
 
OVERALL RATING OF INTERN: 
 
 Excellent  Good Fair  Poor  Not 

Applicable  
Overall rating of 
intern  

     

 
Comments: ______________________________________________________________ 
 
________________________________________________________________________ 
 
OTHER COMMENTS: 
 
Please include comments on additional areas not covered above that may apply to your 
companyÕs internship program: 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
 
 
 
What did you consider the internÕs major strengths? 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
What did you consider the internÕs weaknesses? 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
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What specific suggestions do you have for the internÕs improvement? 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
Were future opportunities discussed with the intern? 
 
  ________ No   
 
 ________ Yes, intern was advised to keep in touch for possible opportunities 
 

________ Yes, intern was invited to do another internship 
 
 ________ Yes, intern was offered a job 
 
 
________________________________________________________________________ 
EvaluatorÕs Signature        Date 
 
Thank you again for providing this opportunity for our student.  We hope you will 
be a Studies Program internship sponsor again next year. 
 


